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To The User:

The program described iﬁ this réport was prepared in
response to the 1979 edi;ion~of the Massachusett's Board
of Education's "Regulations for the Céertification of
Educational Personnel," which waé designed to be‘compatible
with regglations of tﬁe Interstate Certification Compact.
Specific sections of the Regulations are set off in boxes,
each of which is followed by explanation of the ways in
which'theuprogfém addfesses that éectibn.g;Material in this
report may be freely utilized without further permission\

from the author or from Suffolk University.

Joseph McCarthy
Suffolk University
September, 1983
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SUPERVISOR/DIRECTOR PROGRAM

- CORE REQUIREMENTS:

ED 7.18 - Methods of Educational Research and Evaluation

ED 6.63 - Socia}-Philosopby of American Educgtion

ED 8.30 - Educational Management

E5 6.22 - Curriculum Develobment and Evaluation “
ED 6.32 - Instructional Supervision

N

PROGRAM REQUIREMENTS:

ED 8.54 - Personnel Management

ED 6.50 - Learning Theory and the Iﬁprovement of Instruction

ELECTIVES-

Two courses to be chosen by the student in conjunctlon with hls/her
L “adviser from a list of courses appropriate to the competencies listed
co in Section 7.04 (47) of the 1979 edition of the Massachusetts Board

of Educatlon "Regulations for the Certification of Educational
Personnel.”

FIELD EXPERIENCE:

-

ED 8.70 - Professional Improvement Field Experience

ED 8.80 - Practicum in Administration

¢

S NgB.thlternatiVe courses may be subsituted for required courses only

in unusual instances when the Program Director has evidence that
the student demonstrates the competencies addressed in the required
course. o T :

ii
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INTRODUCTION

ADMINISTRATION & SUPERVIETCN PROGIAM

The M.Ed4d. Program in Pdministration and Supervision was begun in 1976 as a
response to needs and interests articulated by students, and was designed
as a program providing general vrofessional preparation for those filling
such middle-level administrative roles as principal, assistant principal;
superv1sor of instruction, curriculum coordinator, program- director, .- .
department head, school planner and the like, as well as - those seeking .
careers in federal, state or private education agencies, consortia or
collaboratives. The program was designed to méet the 1973 revision of RS
NASTDEC Standards for ICC certifi€ation. For three years, program faculty e
worked at experimenting with different courses ana teaching methods, as well
as surveying the expressed needs and evaluatrons of students.. .The general
insights achieved were the following: ) s L
1. Philosophical Considerations - The philosophic orientation of
" students. entering the program (as measured by the Administrator' s

'Philosophy of Education Index), is overwhelmingly Moderate

_Progress1ve, i.e., .an- electric Progress1v1s1m with strong traces
" of Realism. This matches closely with the orientation of program
faculty. Thus" the management of curriculum change and teaching -
methods in the.program- emphasize fostering personal, experience, '
encouraging -individual ‘interests and frzedom, and: VisualiZing

the task.of: educational management ‘as a democratic group activity

in which formal structures are' constantly reshaped by informal
consensus. -

i

2. Sociological Considerations -~ Analysis of the sociological
’ characteristics of .students entering the program indicates that
- they, are’ generally of lower middle class origins, of the older
urban ethnic stocks, the first generation in their family to
attend college, beliegersfin ‘education as a vehicle of upward . .
social mobility,/and authority-oriented. Scores of students on
the Scheol Administrator Style Inventroy tend to indicate strong
task orientation.- Accordingly, content, teaching method and
advising in the program must militate against excessively
authoritarian attitudes and emphasize personal flexibility,
. democratic functioning and socio-economic/racial sensitivity.

3. Management Consideration ~ The management stance which best-
accords with ‘the previous considerations is one which utilizes
a strong human relations approach as a means of making basic
management skills effective. Thus the program. emphasizes
skills in research and planning, staffing, supervising and
evaluating, as well as skills in task organization, tension -
reduction, and communication.

Recently, the program has been extensively revised-in view of these insights-
-and in accord with the new Massachusetts/Department of Education accreditation'
standards. The revised program ~taKes effect in September 1981. Only students



iv

L

' enterlng durlng or after that month will untertake the complete revised
program.’

Students entering before that date w111 complete the program they started

., .by utilizing approprlate courses form the new program. Studente taking

the Practicum in Administration (8.80) in the fall 1981 semester will be

. doing the practlcum under the. revised format, but will not necessarily

have had the three field-based courses specified in the new program
requirements (although they will likely have had some combination of three
field-based courses, such as Professional Improvement Field Experience (8.70),
The Principalship (8.41), Educational Management (8. 30), Methods of Educa-
t10nal Research: Sources and Design (7.18), Proposal wr1t1ng and _Grant .
Development (8 56)). :
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.7.02 General Provisions '

(1) - (9) Responses not applidgﬁle to Administration and Supervision
Programs.

(10) Characteristics of a Pre-Practicum - Any course or other experience
in a pre-practicum must be directly related to the appropriate standards
in Section 7.04 of thesevregulations. In addition, at least three courses
or the equivalent must include substantial field-based training related to
the role covered by the certificate sought. These three courses must be
completed before the practicum.

I. Appropriateness of Course
The Supe;yisor/Director Program has (in common with tﬂe Principalship
Program) a e;re of“required coufses which are directly relevant to the
standards in Section:7.04 (47), Eduéation 7.18 -‘Methqgs of Eéydétional
Research and Evaluation addresses Séction 7.04 (47)(b) i, (b) 6, (c) 1,
(¢) 2, (d) 1, (e) 1, and (f) 2. Education 6.63 - Social Philosophy of
American Education addresses Section 7.04 (47) (b) 5, (c) 1, (c) 2, (e) 3,
(e) 4,d(f) 1, (f) 2, and (f£) 3. Education 8.30 - Eéucationél Managemeﬁt
addfesses Section 7.04 (47) (b) 3, (b) 5, (c) 1, (&) 2, (d)'l, (@) 2, (4) 3,
(4) 4; (e) 4, (f) 1, (£f) 2, and (f) 3. Education 6.22 - Curriculum Develop-
ment and Evaluation addfesses Section 7.04 (47) (b) 1, (c) 1, (d) 1, (4) "4,
(d)'é and (e) 1. Edupationh6.32 - Instructional Supervision addressgs
Section 7.04 (47) (b) 2, (b) 4, (c} 1, (d) 4, ()1, (e) 2, (&) 3, (é) 4,
" and (é) 3. The SuperQisor/Director ﬁiogram'alsd has two program requirements
“,relgvant to the standards in section 7.04 (47). Education 8.54 - Pg;sgAnel .
,Ménégement addresses Section 7.04 (47) (b) 2, (b) 4, (c) 1, (c) 2;7(d) 1;- -

(e) 1, (e) 2, (e) 3, (e) 4 and .(f) 3. ‘Educ;tion 6.50 - Learning Theory

and the Improvément of Instructionladdresses Section 7.04 (47) (b) 6.

3
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Syllabi for all the coﬁrses speciry implementation activities and evalua-

3
tion procedures for each of the competencies addresszed (See Appendices

y . '
" C-I). A chart locatingﬁtreatment of competencies in courses is presented

i

. . Vo,
in Appendix B. Students in the program may elect two courses as appropri-

ate in their needs and ibterests. These must be selected in conjunctio:n

\

with the student's adviser from a list of courses selected for their
- |
pertinence to various standards of Section 7.04 (47) (See Appendix A).
i

II. Field-Based Training
{

H
a. Courses in the program have been designed sc as to include as much

5
v

field base as pos;ible. %All of the core requirements are substantially
Afieid based. Educétion %.lBH- Methods of édcuationél Research and Evalu-
.ation requires that studqﬁts retrieve specific items from lib;ary and data
bank sources, conduct a ;%eds assessment, and design and execute an
evaluation study. 'Eghcat£§n 6.63 - Soéial Philosophy of American
\ : ' .
Educa1iqn requirés-that‘stdaents perforﬁ a sSciologigal analysis of a

\ ———

school district or system, evaluate both the stated and implied philosophy

of education in that unit, and znalyze the reciprocal influence of the
i Y : -

two. Education 8.30 - Educatidh Management requires that students under-
° : \\ . L
take a comprehensive organiza tional analysis of their educational institu-
) \ .

- (]

tion or agency, including-a needs énalysis leading to programmatic
: o \ . ,
\ Y

recommendations, as well as making a, site visit to a school .system for a

3
. 3

. - e t
demonstration.of a staterof-the-art PPBS system. Education 6.22 -

Curriculum Development and Evaluation ﬁgndates field assignments‘in

1

identifying and involving extra-institutional rescurces in the curriculum
S

devélopment process, planning and conducting a/;eeds assessment and a

carriculum evaluation. Education 6.32 - Instructional Supervision

prescribes field assignments in interviewing. instructional supervisors

[P



and teachers, as well as plannlng, and conductlng a superv151on prcject
in an appropriate field settlng (See Appendices C, D, F, G, H)

b. 1In addltlon to these core ;equ1rements, one of the program
requirements, Education 8.54 - Personnel Management prescribes. field
. o
assignments in interviewing person@el managers in the public and private
‘ i

»

sectors, participating in'Fole—éefined actiyities in supervision, staff
evaluation and staff develépﬁent iﬁ a school system, ané‘developing a
resourcé guide.for use in personnei management (SeeiAppendix I).

c. Finally, the lead-in to thé practicum, Education 8.70 - Professional
Improvemgnt Field Experience is qeéoted to the field work necessary to
afrange the practicum, in;luding agglysis of the role,(spécification of
duities, lines of communication; scﬁeduling, and tHe preparation of a
-suitable practicum proposal. This c;urse thus constitutes the carrying
out of field projecé in planning.

III. Completion Prior to Practicum

~ 4 .
The Practicum Handbook states cleafly in “Instructions for the

Practicum in Administration," number 1l: "a student ought to have completed

at least eight courses in the program, including stipulated pre-practicunm

‘courses, and have no unmatched érade of 'C' prior to beginning the
, p g

practicum” (See Appendix K).

»

(11) Characteristics of a Practicum. A practicum must be in the role and

at the level of the certificate sought. .Unless otherwise specified in

these regulations, a practicum must be full-time for one semester, or half-
time for two semesters, and include at least 300 clock hours at the
- practicum site(s). The candidate must take on clear instructional (or if
appropriate, counselling or other administrative). responsibilities fox at
least half of this time, and the full responsibilities of the role for a
substantial period.. More .than half of a practicum must be in one assignment.
Only practlcums for which academic credit is granted, and which are described
‘as practlcums in.official publications of the college or university, will
bqéﬁccepted. Independent studles, semlnars, and similar courses will not be
accepted.

- N




All students in the Supervisor Director Program must take Education
o H . i e .

P.80 - Practicum in Administration which has been designed to meet the
requirements of Sections 7.04 (47) (a) 4 for completion by students on a

half practicum of 150 hours. In the advising process, each student is

provided with a handbook detailing the rules and procedures guiding the

practicum process. In this handbook; the "Instructions for. the Piacticum

~

in hdministration" spec%f}és;in‘number 6 that "students must undertake
suitable responsibilities at the eppropriate level," and*imr number 8 that
"a minimum of‘iSOAclock hours (% time for one.semester or & time for the
academic year), must be devoted to the action phase of the practicum, not
including tiﬁe séent in generating regorts. ’The student must take on
clear administrative duties for-at %east half that time, and full

responsibilities for a substantial period" (See Appendix K). While it

.

is almost always *the case that the student will fulfill the entire practic¢um

in a single assignment, it is possible that 4 given student may so design
- - ) . . O~
his/hér practicum to encompass more than one assignment, in which case the
advising process is used.to ensure that more than half the practicum will
be spent in one assignment. The only way in which a student may fulfill

practicum requirement for the program is by taking Eduéation 8.80 -

Practicum in A@mihistration, for which no substitute is permitted.

i

Q

ERIC

Aruitoxt provided by Eic:
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(12) Sggervision of a Practicum. A praCticﬁm must be supervised’jointi&
by a representative of the college or univeroity in which the candidate is
enrolled and by the cooperating ‘practitioner (s). The cooparating practi-
tioner responslble for the larger portion of the practicum and the univer-
sity supervisor- w1ll together. evaluate the candidate on the ba51s cf the
appropriate standards. Disagreement on the final evaluation between the
university sudpervisor and the cooperatlng practitioner will be resolved by
the decision of a third person chosen by them.

i

The cooperatlng practltroner must nold or be spec1f1cally exempt from
holdlng an approprlate certificate and must be or have once been tenured.

’Uncertlfled nonpubllc .school teachers may not serve as cooperating |
..practltloners. The Burea.is authorlzed to waive this re*ulatlon, upon the
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administrator-

t .
v

In the advising process, each student is provided with a handbook

detailing the rules and procedures gbVerning the practicum process (See
Appendix K). This handbook was d;éwn up on the basis of the 1979 edition.
of the Massachusetts Board of;Education's "Regulations for the Certifica--

t . . -
tion of Educational Personnel,” and frequently adopts the exact wording

. of state standards. It reflects the commitment of the University to joint

"supervision and evaluation of practicum students. The "Instructions for

Practicum in Administration" provide in number 11 that "the university

supzrvisor will be requﬁsible for grading the practicum after reaching

agreement on the grade with the cooperating administrator on the basis

of the formative evaluations, study of theqstqdeﬁt's,loé aﬁd.figal report;

Disagreement of the uhiversity supervisor and qgoperég}ng~adminiétrator'

"on the final evaluépion will be resolved by a third pérson chasen by“them."

The -"Proposal Instructions” in this handbook provide in number 5 thé; "ﬁhe

»

practicum will be evaluated jointly by the university superviéor and thé
- / - . . . ¢

'éooperafing administrator with the assistance of input froﬁ»the'sﬁudent.
- | -

The three wil} meet.at the onSet of the practicum to épprove thevprdpbsﬁl,
o ’ . Vo T o .
explain standards and procedures of evaluation, and agree on a mediator in

the event mediation -should become pecessary;" Moreover, the "Instructions

“for the.Practicum'inYAdministratipn" in the same handbook provide in number

7 that "the cooperating administ:atdr must hold.or be specifically‘exempt
. " N ) - }! . :

from holding;tﬁé appropriate admjinistrative.certification aﬁﬁ must -be or .
p - - ; ek bl

have bnqe been ténured."= The "Practicum}Fiﬁal Report Cover Sheet,"'Part

III, lists the tenure status and certification fields of the .cooperating

s

//

.

(13) Internships. Not.appli;ablg-to‘Adminiétrafion'Programs.~

1




(14) Practicum or Internship Report. Candidates for certification must
submit a report-of their.practicum or internship which includes the
following information:

(a). the nature and length of pre-practicum field experiences

(b) practicum or internship course number and title, date, and

credits earned, or a copy of the Bureau's internship approval
« (c) grade level of students

(d) approximate number of clock hours spent-in fulfllllng the

various résponsibilities of the role .

) name and positidn of college or university supervisor,

cooperating practitioner(s), and local evaluators, if any

(f) evidence of three meetings (at the beginning, middle, and

end of the practicum or internship) of the candidate, the

university practitioner, if any. '

No application for certification will be approved without this report
except for those which fall under the Interstate Agreement on Certifi- .
cation of Educational Personnel. : : :

’ Each student, in order to complete Bduca1?on 8.80 - Practicum in

Administration,’ must submit a complete final report detailing his/her

achievement of the competencies mandated in Section 7.04 (47) of the

1979 edition of the Maseachuee;tskBoard of Education's. "Regulations foér

"the Certification of Educational Personnel.” The "Final Report

-

Instructions" in the practicum handbook (See Appendix K) stipulate in

Y

number 4 that. “the final rebort should bear the attached cover sheet, a

copy of which must be submitted.to the ﬁureau,of Teacher Certifieétién
aed Placement of the Massachusette Deéarfment of édueation by ﬁhese

applying for approériate<adminiétrative'ceftificatien.f The apﬁended
form is thef prowided by tﬁe Bureau andncontains spaces_fer reporting

the information required by”(a) to (e) above.

I3
3
4
I

Rl

(15) Level of Practicum or Internship. Eahc practicum or internship

. must be designated for.certification at one designated level and will

be accepted at that level only. The appropriate official at the super-
vising 1nst1tut10n must de51gnate ‘the level for which each such
experlence is a preparatlon.




The "Propésal Instruétions" provided to students in the p:ac;icum
handbook (See Appendi# k) stipulate in numberw3 that "the proposal must
statewclgarly the level on which certification will be sought, and the
activities of the practicum;ﬂgst be relevant to thét ievel." In.the case
of the Supervisor/DirectQ£ ¢ér£ificate,‘item 19 below clearly implies
that the level of the prac;icuﬁ o;ght td be the same as the lgvel dn which

the candidate has teacher certifica Hon, and in the adv{sing process care

_is taken to assure that candidatés will conform to this expectation.

)

(16) - (18) — Not applicable to Administration Programs

\

(19) Supervisor/Director Certificate. This certificate is valid fer
employment in an administrative, department head, or curriculum specialist
role in a field or at a level in which a candidate holds a certificate,
and in which the practicum wasaserved, as follows:

-

~ (a) in’any field of knowledge (without reference to level).
in which a candidate holds a certificate N
(b) as a generalist at the levels (without reference to
field) at which a candidate holds a certificate
(c) in pupil personnel for a candidate who holds a
certificate in school psychology or school guidance
(d) as administrator of specialzeducation for a candidate
who holds a certificate in special education or school psychélogy.

All ctudents in the Supervisor/Director Program take the same course
of studies (See Appendix‘A). The individual student's work is distinguished

as to level in the various field projects in various courses. Thus, for

example, students with elementary certifica tion will do their project work
in Education 6.22 - Curriculum Development and Evaluation on the level of

" elementary curriculum. Also,.as noted in item (15) above, each student

‘must do his/her practicum at the appropriate level. In the -same way’,

L €




students are able to distinguish their work as to field of knowledge.
‘Moreover, in choosing electives, students have further opportunity for
speéialization, as desired.

-~

(20) - '(25) - Nét applicable to Administration Programs.

(26) Certificates Issued. The following certificates will be issued
under these regulations and will be valid for employment at the grade

(or age) level indicated below. Certificates for which no level is
specified are issued at four levels: X-3, 1-6, 5-9, and 9712. Candidates
may prepare and apply for these certificates at any one of these-levels.

Certificates designated "all levels" are valid for employment by a
school committee in the role indicated without refcrence to the grade
level or age of students. '

Certificates for sowe teachers and administrators responsible for
children with special needs are valid in pre-school or nursery school
and are designated "N." S :

Supervisor/Director (See item (19) above) various levels.
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7%03 Institutional Programs and Institutional Standards P

/ . T

H : . e

(a) Not applicable to Administration Program.
I T
(b) - Coordination -and’ Administration - ResPonsibilnty for coordination‘
of teacher education programs must be vested in one administrative office
or unit. Though specialized programs may be offéred through the appro-
priate departments or graduate schools, rather than through the department
of school of education, the institution must identify all such programs
and ’ show how they are coordinated. v
t - . .
Adninistration and coordinationwof all programs must be clearly and
publicly defined so that faculty, students, and- cooperating school
personnel now who is responsible for each component of: each program.

—

"~tion and SuperVision who reports directly to the Education Department

The certification programs in school administration are the o
responsibility of the Department of Education in the College of Liberal

Arts and Sciences. ...ninistration of’the programs is the responsibility

3

Joseph M. McCarthy, Ph. D., Program Director for the M. Ed. in Administra-

Chairman, Donald M Unger, Ed.D. All appropriate literature, brochures,

u

catalog, bulletin, etc., -direct interested parties to Dr. McCarthy.

(c) Evaluation and Develgpment - Program evaluation is required in—
cluding evaluation procedures which involve all constituencies
(administration, graduates, faculty, students, cooperating schools).
Evaluation must be directly related to program planning and development.

—

Information on the careers of- -graduates of preparatory programs musts
be supplied. S 4 - v

. B '/"
The present program has been developed with the cooperation of

practitioners and preparers, faculty, administrators, students and

.

alumni, and all of these constituencies are and will be routinely

"consulted in gauging the effectiveness of the program and suggesting

modifications. In addition to consulting standards of professional

R 4




organizations as a basis on which to measure the program (e.g., the

Amercian Association of School Administrators' "Guidelines for the

Preparation of School Administrators" and the "Standards for Academic

and Professional Instruction" subscribed to by the American Educational

"Studies Associafion, the Society of Professors of Eduéation and the

Philosophy of Education Sociefy), the Program has establi ' ‘1 its o;n
Ad&isory Comﬁittee of practifioners and preparers to provide evaluation
of program content and to suggeé% alternatives (See Appendix N) .

Reqular meetings of Department faculty review accreditation requirements
and assess progress in modifying programs, while periodic meetings-of

program faculty review input.from a variety of constituencies and ’

N
’

generate program modifications. Formal and informal course evaluation

is sought from students as a means. of improving courses and teaching
methods (See Appendix L)...Mqreove;, beginning with the 1981-82 academic
year, each student in the program wiil be éqheﬁﬁied fo; an exiﬁ'interview
with facﬂlty.tb review the student's performance ana potenfiél a;d t9

52

solicit advice from the student as to possible program modifications.

11

An biennial'followué of alumni is conducted by mail to solicit suggestions

‘an keep track of career changes (See file summary of 1980 survey) .

.1978-1980 found that of 60 program graduates, all 48 who responded were ' -

Moreover, at the end of each student's practicum, cooperating administra-
tors are asked to evaluate the student's preparation and make suggestions

for program improvement (See Appendix K, "Questionnaire for Cooperating

. G ' . } . —
Administrators"). e ¢ i .

-

Placement Office surveys of graduates of the administ2§tion programs
working in a related field. The'average of earnings of the graduates was

. $18,000. Of those responding to the survey, 22% indicated that they wefe

a



12

completely satisfied with Suffolk University, 17% indicated that they

) on -~

were very satisfied, and 8% indicated that, they were adequately satisfied.
No respondents indicated that they were unsatisfied (See Placement

Reports, 1978, 1979 and 1980). A survey carried out by the Division of

Administration, Supervision.and Professional Improvement revealed that
more than 25% of the program graduates had actually changed employment as

I
a result of partiCipation in the program, and over 50% had added adminis-

-

trative duties to their current position. Over 80% reported a practical

-benefit to‘their'school or system as a result of their practicum (See

" pppendix M) .

(d) Faculty Qualifications and_Résponsibilities - Faculty members in
teacher preparatory programs must be qualified and competent in the ‘
fields in which they are teaching, and the staffing pattern if the program
must ensure continuity. Those involved in supervision and/or advising
shall have demonstrated ceompetence in these roles. Faculty loads shall

be reasonable and equitable, particularly in the areas of advising shall
have demonstrated competence in thecse roles. Fdculty loads shall be

reasonable and equ1table, particularly in the areas of advising and.
supervision. A

Tne certification programs have been so arranged that fdll-time
faculty teach courses in those theoretical and practical areas iri‘yvhich’7
they have had most training and experience, e.g. research methods,
philosophy, sociology, general management, instructional improvement,
supervision, while adjnnct’faculty'teach practical skill courses in areas
in.whioh they are involved in day-to-day practice; Of the full-time
facnlty involved in supervision~and;advieing of students, one has over
twenty-five years experience in these roles, and two have'over ten years

each. Faculty resumes are provided in Appendix I.

»

<
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(e) Instructional Resources - Programs must be supported with whatever -
instructional resources (including books, curricular materials, audio- .
visual materials and equipment, specialized equipment, and facilities)
are needed to meet program standards. The resources must be ‘readily
available to faculty and students.

In addition to the Suffolk University libraries which comprise-avtotal
of 196, 500 books and 24, 000 mlcrotexh-, the Administration and Supervision

Program has its own small. library .of reference books, pamphlets, reports,

curriculum guides, student guides,*newsletters and simulation games
avallable for use by faculty and- students in the Currlculum Materials
9

Center (See Appendix 0). Moreover, studz:nts in Education 7. 18, Methods
of Educational Research and Evaluation must learn to utilize the-ﬁRIC

data retrieval system ard the Fenway Consortium (660,000 volumes), as well

as interlibrary loans (See Appendix G) . Both the College Library and the

Curriculum Materials Center are responsive to the needs of the program
and the Program Director routinely orders materials through both. -The

Instructional Media Center provides a variety of instructional hardware -

.for classroom use and assists in the development of appropriate audio-

visual software.

. ~j*3 o | v ’. _ D - \

(f) Admission and Retention of Students - The criteria by which
students are ;admitted to, and retained 1n, teacher preparatory programs
must be directly related to the program's goals and standards. These
criteria must be well-publicized and fairly administered. 1In particular,
students must upon admission be informed of state and institutional
standards they are expected to meet.

Admission to the program requires that a candidate exhibit above-

" average scholarship in previous academic work on the csliege level. An

‘undergraduate GPA of 2.5 is’considered a minimally acceptable level ‘for

the candidate. A student whose -undergraduate GPA is belqw 2.5 may be




permitted to enroll on probationary capdidacy for admission to the.program
-if a careful reading of the undergraduate transcript indicates that the

GPA is low for statistically idiosyncratic reasons or when the applicant

“

has previously completed gradﬁa;e courses at another inétitution with
grades of B or better. In such cases, the candidate may be admitted into

the program upon satisfactory completion of two graduate éburseS'appro-
. e

. . , . o ~
priate to the program. Admissions requirements also include a personal .

interview with members of the Administration Program Admissions Committee,

in which the candidate's commitment to the profession is asséSsed, In "
addition, candidates must demonstrate evidence of teaché; tertificationA

)

or certifiability in Massachusetts, as well as three years teaching
experience. Upon admission to the program, .students are supplied with

advising forms detailing program requirements, (See Appendix A) given

LR

a copy of the Massachusetts Board of Education's "Questions and Answers
Regarding Certification," and informed of institutional standards for

retention. Graduate coursework at other institutions indicates a

probébilify of success in graduate work. These.studerits must téke a

K B
N ‘

minimum of two appropriate courses within the program and are_then reviewed

-

~

for admission to the program on the basis ‘'of credentials and personal _.»

khowledge by faculty members. , . . T

- .

Students énrolled in the program must.offséﬁ éﬁy grade'leés tﬁén a
B (but not less than a C) with the appropriate honof_grade to maintain
graduate degree candidacy. Only a maximum bf six semester credits less
than a B may be offset in‘this{fashion. Should a student earn a third
é, his. or her continuance in the program is contingent on a review by
the Committee on Admission and Retention, with a recommeﬁdation froﬁvthe

/ : .-
Program Director. Additionally, the student's continuation in the program
[ ] . .

-~
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is contingent upon his/her manifesting those chéracteristics of
temperament conducive to developing and maintainigg' the competencies
requifed by the certificate, and to effgctive professional conduct.
Should any faculty member deem a candidate unfit for other than academic
reasons, his/ﬁer entire record is reviewed by the members of the prograﬁ

faculty. If the original perception is supported, the student is refer-

red to the Committee on Admissisns and Retention.

(g) Advising and Counsélliggﬁ- The institution must provide adequate
advising and counselling for students, and maintain-cumulative records of
students' progress in teacher preparatory programs.

-

Academic advising is provided through assignment of each student
to an advisor upon entrance into the program. Career development informa-
tion and strategies are provided7in the Educational Management course

(See Appendix H), and are also available through the Placement Office and

o
]

~Counseling Center. Students may ‘also receive social/personal counseling

through the Counseling Center, and have opportunities for self-explor-

ation in various courses, e.g. when they take the School Administrator's

Style Inventory in Education 8.30, Educational Management, when they

utilize the-Administrator's Philsoophy of Education Index in Education

,6.63,”Spcial Philosophy of American Education and when they engage in

group discussions, problem-solving activities, etc. The Registrar's

Office maintains a cumulative record of each student'‘'s academic progress,

- e

while the student's advisor,maihtéins a file on each student for advising

purposes.

{
2



(h) Relationships with Cooperating Schools - The administration and
faculty of the program must develop working arrangements with schools

and with cooperating educators sc-as to ensure that field experiences and
practicum assignments are integral parts of the program. Cooperating
practiEioners and other school .personnel involved in teacher education
must be aware of program standards and procedures, meet regularly w1th

faculty supervisors, and participate in program planning.

/

Each student, in planning his/her Practicum in Admin;statéqn, must
make arrangeménts with a“school system and cooperating adminisérggqr and
set up a joint meeting with “he cooperéting administrator and university-
supervisor at.which agree”..i. can be reached on the nature and pp;posé of
the éracticum, as well as secure approval for the given proposal. At the
fiqal meeting, the cooperating administrator is asked to comment upon the
fit between the skills developed in the pre-pr;cticgm and the practicum

experience, and his/her suggestions for program improvement are solicited

(See Appendix K, "Questionnaire for.Cooperating Administrator's).

'(i)' General Education - Not applicable to Administration Programs.

(3) Length of Program - Each program must be of sufficient length to '
enable the student to ga1n,,and to demonstrate that he or she has gained,
the knowledge and ‘abilities listed under. the program standards.. In
general this standard will be met by programs which include at least
three quarters of the course work or’ dther experiences and the entire-
practicum (or internship) required for the certificate in question in
Chapter 7.04. All prerequisites listed in Chapter 7.04 must also be

met by candiddtes for certification who complete approved programs. —

‘The programs leading to Certification are a minimum of 36 hours

T

tailored so as to provide all of the»coursework/éxpériences reqﬁired of

students by these Standards.z

.
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(k) iState Program Standards - Every teacher education program must be
designed to prepare students to meet the Standards and performance

criteria listed in Chapter 7.04. Students will be expected to demonstrate
the1r,p10f1c1ency in these areas during the practicu. The institution
must show how components of its program(s) are related to the standards
and- criteria, and how it determines whetehr or not students have met the
standards and criteria. Institutions may waive any component of a ’
program eXcept the ir.zernship (if any) and the second half of the
practicum requirement for any student who can demonstrate that he or she
has met the relevant program standards and criteria. Programs submitted
for approval must specify the processes and the criteria to be used on.
this assessment. Records of students for whom program components have

been waived shall include the specific criteria used in determ1n1ng that
the student has met the standards and criteria.

Program requirements as weil as i@pleﬁantation activitiea and

. evaluation procedures are detailed in the responses to the various_‘
subsections of Section 7.04 (47 constitutingl?art I1II of.this repott.
In no case ﬁay the practicum requiremant be waiveé in this prégraﬁ,'
Should any other component be waived, an explanatian of the reaabn‘is
included oa the student;s "Personal Data ahd,Graduate Récord,Farm:.(See

&
Appendix A).
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' SUPERVISOR/DIRECTOR PROGRAM

CORE -REQUIREMENTS :
: -,

ED 7.18 - Methods of Educational Research and Evaluation
ES’6.63 - Social Phiiggophy of Ameriéan Education

ED 8:30 - Bducational Management’ -
ED.6.22 - Curriculum Develpbment ané EYélu;tion R tol
'ED 6.32 ; Instructional;Sﬁpervisibn

PROGRAM REQUIREMENTS : '

ED 8.54 - Personnel Management-

ED 6.50 - Learniﬁg Theory and the Improvement of Instruction

P

-

" ELECTIVES: S .

f FIELD EXPERIENCE: .

i . l_
Two courses- to be- chosen by the student in copjunction with
his/her adviser from-a list of courses appropriate t¢9 the’

) competenc1es listed in Section 7.04 (47) of the 1979 edition
‘of the Massachusetts Board of Educatlon "Regulatlons for the

Certification of Educatlonal Personnel ‘.

Ay

‘,’.'

i Ep 8.70 - Professional Improvement Fi€ld Experience
- 'ED 8.80 -'Practicqm-in Administration

.

N.B. ﬁltefhative courses may be .substituted for reépirea courses

only in unusual instances and ‘after-'the student has demonstrated

- that he/she has met all competencies requlred in the course.
no case may the Practlcum in Administration be waived. .

-~ »

o

In

18"
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- -6.03 CMR: DEPARTMENT OF EDUCATION

.F;' 5.0ﬂ Supervisor/Director
(See’ alsp~Section 7.02 (19))

K
5 . . T ~ .

J(a) Requirements

K) ¢ \ ’ ”
1. possesslon of a Massachusétts teacher s cert1f1cate

. ‘ ¢ °” ‘ -
. o . \
C8rtlf1ablllty as a teacher in Massachusetts ‘is requ1red for’

LR

admission into the certifica ton programs (§Ee'catalog, bulletin).

-t R _
- . -

(a) Requirements

2. three years of employment in the role covered-byrthat~certificate

-

~3

-

Three. years of em) loyment in- the role»covered by that certlflcate

PN

is required for ‘admission into the program (See cataIOg, bulletln)

(a) Requirements' ’ 3 ‘@ s . 1. - o

-
-

L X :
3. completlon of a pre-practicum cons1st1ng of 24 semester hours

th‘ of course work and other experiences on the graduate level as
© defined by Standards I- Vy below . "~ . . = o S
e : LU
See responses to Standards I.- V, (b) through (f) below. -
(as Requirements . - .,, TR, : ‘ N

4. 'completion of a half practlcum (150 clock hours (within one-
year, or an internship (300 clock hours) w1th1n two years, judged
successful on the basis of the Standards. The practlcum of intern-
ship must 1nclude responsibility for superv1slon or' direction
within the same area of educatlon (e.g., special education,
elementary education, gu1dance, sc1ence) as the candldate s
"teacher's .certificate) '

L4 S o -
g - .
+ ~ R .

Yy

[,



Students must éoﬁplete Education 8.80 - Practicum in Administration,

and must complete”it in the same area of educa tion as their teaching

ceftificate (See response to 7.02 (11) above).

20

(b) Standard I. The effective director or supervisor knows:

1. theories of curriculum design and evaluation

The Enabling*Activities for this standard include the following:

(a). lectures; (b) .readings; (c) discussions; (4) libré%y research;

and (&) field-based experienées.

7 . . L !
The Evaluation Activities for d;monstrating'the standard include

. g o 2
the following: ; '

o . e o .
® In Education 6.22 - Curriculum Design and Evaluation, the

student will write a series of short position papers identifying and
describing various théories of Eurriéulum design and evéluation and
cémﬁenting ﬁpon‘£heir'applicab§lity to‘curriculum managgmenf in.a given
school;. Thé ;tudent wili also plan, @eéign and éxecﬁte a curriculum

evaluation based.upon a format of: proven reliability. (The Enabling
Activities will include_lectureé,;feadings; discussions, library’
- research, and field?baseéwéxperjence. See Appendix C).

' L . o LT
® In Education 7.18 - Methods of Educational Research and S
Evaluation, the student will plan) design and execute a curriculum

evaluation and prepare an evaluation réport. (The Enabling Activities

will include lectures, readinds, and field-based experience. See .
Appendix G)

! : -t 3

. J N
The student may give this standard partfcular reinforcement by

Lwelecting'courses~as~appropriate,_e.g,ﬂEducation,5.20m=mEarly Childhbod-“m“”wvu



Education 5.56 - Organization, Administration, and Curriculum Development
for Distributive Education, and Education 10.01 - Curriculum Construction
o \ '

and Program Development in Business' Education.

The student will ‘also demonstrate the implementation of this

standard in Education 8.80 - Practicum in Administration.

21

(b) Standard I. The effective director or supervisor knows:

2. theories and techniques of supervision and evaluation of
personnel : :

The Enabling Acfivities for this standard inelude the following:
(a) lectﬁres; (b) readings; (c) = discussions; kd). library research;
(e) £field-based experiences. _ o

The Evaluation Activities for demonstrating the standard inc}ude

the followlng.

° In Education 6.32 - Instructlonal Sgperv151on, the student will

prepare a research paper identifying and describing positive and negative

aspects of various theories of supervision and evaluation of personnel,.

. Lol
and use the information thus developed in designing and executing.a field

project in instructional supervision. (The Enabling Activities will
include lecﬁﬁres, reaﬁings, discussions, library research and field-
based experlence (See Appendlx D).) ﬁs;

) In Education 8.54 - Personnel Management, the student will

.preéare a research paper describing various. theories of supervision and;
evaluation of persOnnel as well as a record of observ1ng their 1mple—
mentation in field settings, and w111 compile a resource gulde for use
in personnel management.. (The Enabllng Activities will 1nclude lecteree;

readlngs, dlsCu551ons, library research, and field-based experlence.
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The student will also demonstrate the implementation of this

standard in Education 8.80 - Practicum in Administration.

AN

(b) Standard I. The effective director or supervisor knows:

3. organlzatlonal characteristics of schools and strategles
for institutional change

v

The Enabling Activities for this standard include the following:

-

(a) 1lectures; (b) readings; (c) discussions; (d) field-based experiences.
The Evaluation Activities for demonstrating the standard include the.

following:

® In Education 8.30 - Eduoational Manaéement, the student will
present .a comptehensive analysis of the organizational struoture of a
school, indicating problem areas and proposing strategies for bringing
about needed changes in the school. (The Enabl1ng Act1v1t1es will
include lectures, readings, d1scuss10ns and f1eld-based exper1ence.
lSee Appendln H.) - . T

Students may reinforce this competency by eleoting-courses as
appropriate, e.g. Education 7.4b‘; American Middle Schooling: Processes
and-Problems, Education 7.41 - American Secondary Schooling: Processes
and Problems, Educatlon 8.10 --Legal Aspects of School Admlnlstratlon,
Educatlon 8. 41 - The Pr1nc1palsh1p, Educatlon 8. 50 - Leadersh1p; and
;_Edpcation 9.99 - Field Project: Sociology of Education.
The student will_also demonstrate the img;ementation of this

-

competency in Education 8.80 - Practicum in Administration.

-3 ¢ - . P
- . . Al

(b) Standard I. The effective director or supervisor knows:
‘, —

4. theor1es and methods of staff development and inservice
AR~ An
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The Enabling Activities'for this standard include the following:.

(a) lectures; (b) readings; kc) discussions; (d) 1library research;
/ : : -

(e) field-based experiences.

The Evaluation Activities for demonstrating the standard include

the following:

e In Education 6.32 - Instructional Supervision, the student will

‘prepare a ‘research paper identifying and describing positive and negative
aspects of various theories of staff development, and use the information
thus developed in designing a model staff development program. (The

Enabling'ActivitieS’will include lectures, readings, discussions, library

research and field;based experience. See Appendix D.) -

e In Eduation 8.54 - Personnel Management, the student will preeent
! .

a detailed aesign fer staff development.as well as designing, deiivering
and evaluating an in-service workshop‘on'instructional goals and improve-
ment. (The Enabiing Activities wiil include lectures; reedings; aiecne-
éione, library research and field-based experience. See Appendix I.)

The>Student will also demonstrate the implementation‘ef.fhis_standard
in Education 8.80 - practicum in Administration. -

. . :

- T .

¢(b) -Standard I. The effective director.or supervisor knows:.

s : 5. sociology and philosophy of educatién

The Enabling Activities for this standard include the following:
(a) lectures; (b) readings; (c) discussions; (d) 1listening to audio

"tapes; (e) field-based experienees.

~

ANy 4

The Evaluation Activities for demonstrating the standard include -

I the:foilowing:w“»m,' . -




e In Education 6.63 - Social Philosophy of American Education, the

student will present a comprehensive report describing and analyzing the

interface between sociblogical components and philosophical rationales in

an educational institution or agency. (The Enabling Activiites will

include lectures, readings, discussions, listening to audio tapes, and

field-based experience. See Appendix F.)

° In Education 8.30 - Educational Managemeni, the student will

present'a comprehensive analysis of the organizational structure of a

school. (The Enabling Activities will include lectures, readings,

dischssidns and field-based experience. See Appendix H.) t

Students may reinforce this competency by electing courses as

apprbpriate, e.g. Education 6.27 - Evolution of Educational Doctrine,

.

Education 6.80 - Philosophy of Education -~ Foundations for Curriculum

24

Study, Education 7.40 ~ American Middle Schooling: Processes and Problems,

¥

Education 7.41 - American Secondary Schooling: Processes and Problems,

Education 9.98 - Field Project: Philosophy of- Education, and Education

9.99

o,

- Field Project: -Sociology of Education. e

The student will also demonstrate the implementation of this

standard in Education 8.80 - Practicum in Administration.

- S v -

(b) Standard I. The effective director or supervisor knows:
6. recent research in methods of teaching and learning:
The Enabling Aétivities for this standard include the following:

(a)

lectures; (b) readings; (c) discussions; (d) library research;

“(e) listéningato audio tapes; (f) ﬁaking video tapes.

~_na ___*

-~ _The. Evaluation Activities for demonstrating the standard include the



) In Education 6.50 - Learning Theory and the Improvement of

:Instruction, the student will prepare a research report on state of the
art approaches to teaching and learning in the field and at tﬁe level at
which he/she is seeking certification, and will make a videotape of
‘microteaching some of these approaches. (The Enabling_Activitie§ will
include lectures, reaaings, iibrary research, listening to audio tapes,
and making videé tapes. See Appendix E.)

® In Education 7.18 - M;Lh;as.bf.édﬁéa££o;;1”§e;;aLEh.éna

.

Evaluation, the student will retrieve from, libraries and computer-based

retrieval systems materials on Tecent research in methods of teaching
Y . - .

and learning. (The Enabling Activities will include lectures, readings,
and library research. See Appendix G.)

Students may reinfore this competency by electing courses as

appropriate, e.gq. Education 10.09 - Introduction to Research Methods in

25

Business énd Office Education, Education 10.10 - Research and Improvement'

in_§horthand-Transcfiption Instruction; Education 10.12 - Research éné
Improvemeﬁt in Typewriting fhstruction; and. Education 10.131- Reﬁéarch éﬁd
Improvement in Bookkeeping, Accounting, Data Processing, and Business
Mathemagics Instruction.

The student will also demonstrate the implementation of this

standard in Education 8.80 - Practicum in Administration.

(c) Standard II. The effective administrator communicates clearly and

appropriately. To meet this standard, the candidate will demonstrate
" that he or she:

1. presents instructional goals and policies effectively
to teachers, ‘students; parents, and the community - -




The Enabling Activities for this standard include the following:
(a) lectures; (b) discussions; (c) group activities; (d) field-based
experiences. '

The Evaluation Activities for demonstrating the standard include the

following:

‘® In Educatioa 6.22 - Curriculum Develapment”ana.Evaiaatioa, tha
student;yill present the stated goals and policies of an educatianal
iﬁstitution to a saﬁple group consisting of teachers, students, parenta;
and commanity reptesentatives, and will present a report detailing
analysis of participant response. (The Enabling Activities will include

| E
lectures, discussiéns, and field-based experience. See Appendix C.)

e In Education 6.32 - Instructional Supervision, the stuﬁgit will
replicate the above with a differen®: sample group, different pfesentation,

and different evaluation instrument. (The Eanbling Acti-ities will

include lectures, discussions, and field-based experience. Se& Appendix

D.)

....... - - -

® In Educatlon 6 63 - Soc1al Phll,sophy of American Educatlon, the

- -

, student wil, as a member of a small croup, translate spe01allzed terms and

.

concepts into lanquage easily understood by dlfferent groups of

s

specialists and non-specialists. (The Enabling Activities will 1nclude
-lectures, discussions, and group activities. See Appeﬁdix’F.)
e In Education 7.18 - Methods of Educational Research and

/

r Evaluation, the student will present an evaluation report in a format

suitable for generalizatior to other reports to fellow professiopaIs.'

-

(The Enabling Activities will include ledtures{ discussions, and field-

based experiencé. See Appéﬁdix'qf)t<~

[Tt




© In Education 8.30 - Educational Menagement, the student will
prepare a comprehensive set of recommendations regarding improving
internal and external communicetions at his/her institution. /kfhe
Enabling Activities will include lectures, discussions; and field-based
experience.- SeeprpendiX'H.)

e In Education 8.54 - Personnel Management, the student will’

design, deliver end evaluate an in-service workshop on instructional
goals and improvement. (The Enabling Activities will inciude lectures;
discussions, and field-based experience. See Appendix I.)

Students may reinforce this competency by electing courses as
appropriate, e.g. Education 5.78 - Group Process Counselino and
Communication Skill., and Education 8.60 - ﬁdministrative Communication.

The student will also demonstrate the implemEntation of this

standard in Education 8.80 - Practicum in Administration.
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(c) Standard II. The effective administrator communicates clearly and
appropriately. To meet this standard, the candidate will demonstrate
that he or she:: ‘ '

2. presents the needs and concerns of teachers and students

to other administrators and to the community

The Enabling Activities for this standard include the folloQing:

(a) lectures; (b) discussions; (c) group activities; (d) field-based

experiences.

The Evaluation Activities for demonstrating the standard-include the

following: ' ' -

g

L In Education 6. 63 - Soc1al Philosophy of American Education, the

student will, as a member of 2 small group, translate spec1alize terms

and concepts into language.easily understood by different groups of




non-specialists, (The Enabling Activitites will include lectures,
diséﬁssiens]”andigroup activities. See Appendix F.)

e In Education.7.18 - Methods of Educational Research and

'Bvaluation, the student will present an evaluation report in a format
ksuitable for generalization to other reports to administrators. (The
Enabling Activities will include lectures, discussions, and field—based
experience. - See Appendix G. )

e In Education 8. 30 - Educational Management, the student will

prepare a comprehensive set of recommendations regarding improving
internal and external communica tions at his/her educational institution.
(The Enabling Activities will include lectureS, discuSSions, and fleld-

~ based experience. See Appendix H.)

° In Education 8.54 - Personnel Management; the stndent will
design and conduct a needs assessment to identify and prioritize the'
'concerns of both teachers and students; On the basis of this'assessment,

the student will draft an article for local publication and an outline

for a presentation to administrators of the results of the assessment.
’ L

(The Enabling Activities will include lettures, discussions, and field-

based experience. See Appendix I.)

.Students may reinforce this competency by electing Education 8.60 -
Administrative Communication. .
The student will also demonstrate the implementation of this

standard in Education 8.80 —'Practicun in Administration.

Y

\ R .
{d) Standard III. The effective acministrator sets goals, establishes
priorities, allocates _resources and fac111tates the instructional

process in response to the needs of learners, teachers; and the community.’
- To meet -this- standard,. the .candidate will demonstrate that he or she:

1. -analyzes and defines the eiucational needs of students,
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The Enabling Activities for this standard include the following:
(a) lectures; (b) readings; (c) discussions;  (d) 1library research;
ke) field-based experiences.

The Evaluation Activities for demonstrating the standard include

the following:

® In Education 6.22 - Curriculum DevelepmentvandyEvaluatien, the
student will design and execnte a cutricular needs assessment based on_
an instrument of preven reliability and mill present a written report.
(The Enabling Activities will include lectures{ readinés, discussions,
library research, and field-based expetience. See Appendlx C.)

® In Educatlon 7.18 - Methods of Educatlonal Researoh and

Evaluatlon, the student will design and conduct a community-based needs
assessment for potent1al appllcauuon 1nkan educat1onal 1nst1tut1on; (The
Enabling Activities will include leetunes: readinés; discussiens; ana
field—based expeiience. See Apéendix G.)

e In Education 8.30 - Educational Management, the student will

design and conduct a needs assessment as part of a larger analys1s of

‘ organlzatlonal funstlonlné of an educational institution. (The Enabling
‘Activities will include lectures; readings, discussions, and f;eld-nased
experience. See Appendikiﬂ.) ‘ -

° In-Education 8.54 - Personnel Management, the student will design

and conduct a needs assessment to identify and pr10r1t;ze the concerns ef
teacners and - studentsz' (The Enabl1ng Activities will include lectureS,
readings, discussions, and field-based experience. See Appendix I.)
Students may reinforce this competency by electing appropriate -
courses, e3.g. Education 5.74 ~ Assessment of Specific._Leatning Needs,

Education 6.23 - Deizgn, Coordination and ‘Teaching of Training/Instructional

4 ) s



Programs, Education 6.24 -~ Improvement of Instruétion.in Community

Education, Education 7.17 - Methods of Educational Research: Statistics,
' Education 7.43 - Community Education: Processes and Problems, Education
LR o “A!
8.40 - Planning & Evaluation, Education_B.Sé - Proposal Writing and
¢ e,
Grant Development.

The student will also demonstrate- the implementation of ‘this

competency in Education 8.80 - Practicum in Administration.

(d) Standard III. The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional

process in response to the needs of learners, teachers, and the: community.
To meet this standard, the candidate will demonstrate that he or she:

2. plans and implements programs responsive to.these needs. ... ... - :

] ‘ . . . /'.': o™
The Enabling -Activities for this standard include the following:

{

(a) lectures; (b) discussions; {c) field-based experiences.

The Evaluation Activities for demonstrating the standard include the
» . ' '
following=: , .,

e In Education 8.30 - Educational Management, the student will

: design an appropriate program{toiﬁeet the needs indicated by ;he needs
assesément conducted -in this course, and will include lines of responsi-
bility, program activities, time lineskana schedules, budéet,?éda
evalhation criteria. (The Enabiing Activities wfii inelﬁde l;étﬁrés;
discussions, and field-based-expefiencé. sée_Appéhdix H.) -

étuaents may reihforce this competehcy Py éiecting appropriéte
courses, €.g. Education 6:25 - Design; Coordination and.Téaching of

. Training/Instructional Pregrams, Edﬁcatiop»7.43 -ACommunity ﬁaﬁéatioﬁ:

_Processes and 2Foblems, Edueétiéh 8.40 - Plannihgaand Ev;luétion, aﬁd

-

Education 8.56 - Proposal Writing and Grant Development. ~



31

. The 'student will also demonstrate the implementation of this

cohpetency’in Education 8.80 - Practicum.in Admini:tration.

(d) Standard 1II. The effective administrator sets goals, establishes
priorities, allocates resourcgs and facilitates the instructional process
in response to the needs of learners, teachers and the community. To meet
this standard, the candidate will demonst:ate that he or she:

2. . allocates resources equiﬁably and efficiently

L3

The Enabling Activities for this standard include the following:

{a) lectures; (b) readings; (c) discussions; (d) feld trip and demonstration;

(e) field-based experience.

The Evaluation Activities for demonstrating the standard -include the.

following: _ : ‘ :
o .In Education 8.30 - Educatioéal'Managemené, the student will, as
.part of the project in organizational~analysis‘and program development;
design his/her préposed program in a PPBS format. (The Enabling Activities
wil% include- lectures, readings, discuésion, fielé trip and démonstratioﬁ)
.and field-based experisnce, See Appendix H.)
' students may reinforce this competency by‘electing cour ses as appro-
\ij§§te' é.g. Educa tionv8.40 - Planning and EValpat{on, Education 8.41 -
The Prin&ipalship, Educa Hon 8.55 - Collective Bargaining and Negotiation,
and Educa tion 10.15 - Administration and Supe?vision of Rusiness Education‘
Program. 7 ' E A ‘ )
The student will also demonstrate the implementation of this competeAcf -

in Education 8.80 - Practicum in Administration. . ) <

(d) Standard III. The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional process )
in response to the needs of learners, teachers and the community. To .meet _

PTG SO S FIPE SgRg. [PER. | o PUPSPI.. L. P Rpup . B P [P TR SR, B S e L




The Enabling Activities for this standard. include the following: "
N :

(a) lectures; (b) réadings; (c) diséussions; (d) group activities;

(e) interviews; (f) field trip; (g) field-based ekperiences.

The Evaluation Activities for demonstrating the standard include the

-

follbwing:"' o

° "In Education 6.22 ~ Curriculuh-DeveloEment and Evéluation, the
student will interview individual teachers, administrators and parents

.

-~ ' regarding their views on the rationale for staff aﬁd\community involvement

" in ‘instructional programs, and will present an anecdotal record of these

i

<.

" interviews. (The Enabling Activities will include lectures, readings,

{

discussions, and iﬁterviews. See Appendix C.)

e In Education 6:32 ~ Instructional éupervision, the student will

. H
plan and conduct meetings of teachers and teacher-identified “community

members'to_éncouragé and plan strategies for involvement. in instructional
program development. (The Enabling Activities will include lectures,
readings, discussions, and field-based experience. See Appendix D.)

™ In Education 8.30 -~ Educational Management, the student will, as

part of a small group, develop a raticvnale based on team management concepts,

for staff and community involvement in instructional program development,

tand will prepare a record of his/her observations at a community school.

~—

(The Enébling Activities will include lectqres,‘jeéa{hgs}\éiscussigps) and

-

a field trip. see éppendix H.)
. « . . .
Students may reinforce .this competency by electing courses as-

appropriate, e.g. Eduéation 6.24 - Improvement of Instruction in Community

_Education, Education 7.43 - Community Education:' Processes and Problems,-

Education'8.4l,- The Principalship, and_Education 8.50 - Leadership. -

N -




* ' ,
( The student will also demonstrate the implementation of this
competency in Education 8.80 - Practicum in Administration.

. ~

"t

() standard IXI. ‘The: effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional process
in response to the needs of learners, teachers and the community. To meet
;this standard, the candidate will demonstrate that he or she:.

L}

L " "'5. coordinates related aspects of instructional programs

. The Enabling Activities for this standard include the following:
(a) : lectures; (b)_ discussions; (c) field-based exper

ience
The Evaluation Activities for demonstr'“ing the standé;§ include

the folliowing:

"e In Education 6.22 - Currichlum Desigh and Evaluation, the student

' yill—analyzé‘an existing curri%EiG; to detérmine the points at which co-

‘ nordiﬁation is neceésar&, ;he.émounp aﬂa typé;'of coordination neeéed, the
way in‘which ;ooraiﬁ;tion.is caried out, as well as strategies for improving
coogdinatioﬁ, and will present a written report detailing\theMexercise.

(The Ehabiing Activities ‘will include lectures, discussions, and field-

. based expefience. See Appendix C.)

Tow

+ The student will also demonstrate the implementation of this édmpetency
in Education 8.80 - Practicum in Administration.

(e) Standard IV. ‘The effective administrator uses the results of varicus

evaluative procedures to assess the effectiveness of programs and personnel.

To meet this standard, the-candidate will demonstrate that he or she:

R ' - .

1. selects, uses, and interprets appropriate evaluat&on'techniques
and instruments ’ :

The Enabling Activities for this standard include the following:
(a)’ lectures;-(b)“ gsadings; (c) discussions; (d) simulated activities;

(e) field-baséd experiences.
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«

. Themévaluation-Activities fdr,demonstrating the standard include the

-

following: : : '

. .

e . In Education 6.22 =~ Curriculum Development and Evaluation, the

student will~plan and conduct a curriculum evaluation and present an

. _ ¢+
Y evaluation repbrfwwhigh justifies techniques and instruments utilized.-

. (The Enabliing Activities will include lectures, readings, discussions, and
- N o -
field-based experience. See Appendix C.) ‘

—_—0

., ® In Bducation 6.32 - Instructional Supervision, the student will

plan and conduct--a teacher supervision project in which he/she will evaluate
the performance of' teachers and will present a regbft justifying evaluation

tedhniques and instruments utilized. (The Enégling Activities will include
lettures, readings, discussions,‘and field-based expériénce.
. : 2

e In Education 7.18 - Methods of Educational Research, the student

Y

will complete the exerégses in Fink and Kosecoff's Evaluation Primer Work- -

book,-and will design and condgctfé/program/curriculum evaluation, including .

pfeéehtation_of af' evaluation report justifying techniques and instruments
utilized. (The Enabling Actiqitiegﬁwill include iectures,-readings,‘~

discussions, simulated activities, and field-based ‘experience. See Appendix

¢
\

G.)

-

e In Education 8.54 - Personnel Management, the student will plan

. . , . .
and conduct a‘project in supervision of non-teaching personnel in a school

-

in which he/she will evaluate tlie' performance of different categories of

~ 5

personnel éhd‘preéent a“report justifying the techniques and instruments

dﬁilized;] (The:Eﬁabling Acﬁivities will. include lectures, readings!
discﬁ$sioﬁst and, field-based experience.. See Appendix I.)’

Students may reinforce this competency by electing courses as

appropriate, e.g. Educatien 7.17 - Methodswa,Educafional Research: Statistics,

o
cy

Q - poxe
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', Education 8.40 - Planning and Evaluation, and Education 8.41 - The

Principalship. )

- L. N ) Z 3 (3 (3
The student will also demonstrate the implementation of this

. competency in Education 8.80 - Practicum in Administration.

"
.ot b -
. R . - . .

(e) Standard IV. The effective administrator uses the results of various
evaluative procedures to assess the effectiveness of programs and personnel.
To meet this standard, the candidate will demonstrate that he.or she:

2. ~uses the results of evaluation to improve programs
and the performance of personnel

- The Enabling Activities for this standard-iriclude the  following:
(a) lectures; (b) readings; (c) discussion;; (d) field-based experiences.
The Evaluatioan@tivities for demonstrating the standard include the

following:

, ® In Educatién 6.;2 - Ihstrgctiénal Supervision, the student will
plan aﬁd_coﬁduct a t;acher supervision project in which he/she, on the basis
‘of‘qn evalﬁétion of the performance of teachers, design and utilize a
.bognitive aissonance/shared risk éupervision procedure and present.a report,
including the resulfs of the éyaluation, r;cords of meetings with téachers
,éuperviséd, prescriptioﬁs for improveme;t; and results of the iapiéméntation

| o% prescriptions. (The Enabling*@btivities will include lectures, readings,

discussions, and field-based experience. See Appendix D.) HiA:QE,

- -

© In Education 8.54 - Personnel Mahqggment, the student will plan
and conduct a project in- supervision of non-teaching personnel in which he/
she,'on the basis of an evaluation of the pefformance of different categories

of personnel, will design procedures for the improvement of personnel

performance and present a report on the activity. (The Enabling Activities

-

will include lectures, readings, discussions, and field-based experiences.

See Appendix I.)
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Students may reinforce this competency by electing -courses as appro-.
priate, e.g. Education 6.24 - Improvement of Instruction in Community

Education, and Education 8.40 - Planning and Evaluation.

. -

. The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Adiministration.

S

(e) Standard IV. The effective administrator uses the results of various

evaluative procedures to assess. the effectiveness of programs ahd personnel.
To meet this standard, the qaﬂdidate will demonstrate that he or she:

3.  supervises staff in an equitable, open and constructive manner

‘different social groups would perceive as fostéring or inhibiting this

The Bnaﬁling Acti?ities for chis standard include the follpwing:
(a) lectures; (b)»readiqgs; (c).disEuésions; (d) field-based experieﬁces.
Thé BvaluationbActi¢i§ies for demonstrating the standard include the
ffllowing:
i

' e In Education 6.32 - Instructional Supervision, the student will

plan and conduct a teacher supé;vision project and present a report which
wili inglude.statements by the teachers supérvis;d addressing his/her
supervisoryAbehavior and making suggestions for improvement, asvwell’as a
statement by the student detailing how he/she implemenﬁed this standard ;nd
how his/her perforﬁance might be:improved. (The Enabling Activitiés will
inc}ude lectures, reédingé, discussions, and fiéld-based‘experience. See
Aépéndix D.) ‘

® In Education 6.63 - Social Philosophy of American Education, the

student will, as part Bf:a small group, develop a philosophic rationale

for'equitable, open and constructive supervision, .and detail behaviors

-

‘competency. (The Enabling Activities will include lectures, readings,

s

discussioné, group activities, -and field-based experience. See Appendix




e ' In Education 8.54 - Persdnnel Management, the student will plan
and conduct a project in supervision of non-teaching personnel and present

a report which will include statements by the personslsdpervised addressing

his/her supervisory behavior and making suggestions for improvement, as’

well as a statement by the student detailing hoﬁ he/she implemented this

standard and how his/her performance might be improved. (The Enabling

Activities will include lectures,(readings, discussions, and field-based -

experience. See Appendlx 1.)

.

Students may reLnforce this competency by elect1ng courses as approprlate,
e.g. Educa tion B.SD_- Leedership, Education 8.55 - Collective Bargaining end

Negotiation, and Educa tion 10.15 - Administration and SuperVision of
Business Education Programs.

The student will also demonstrate the implementation of this competency -

~

>

in Education 8.80 - Practicum in Administration.

o

(e) sStandard IV. The effective administrator uses the results of various
.evaluative procedures to assess the effectiveness of programs and personnel
To meet this standard, the cand1date will demonstrate that he or she-

4, evaluates his or her own role, behavior and performance

The Enabling Activities for thismstandard include the following:

(a) lectures; (b) discussions; (c) inventorf completion: (4) field-based

<

experience.

The Evaluation Activities for demonstrating the standard include the

following:

. In Education 6.32 - Instructional Supervision, the student will

conduct a teacher supervision project and present a report, including an
‘ '\‘ - . B . L

analysis of how he/she implemented the standard in supervising staff in an*’



equitable, open and constructive manner and indicating how his/her
performance might be improved. (The Enabling Activities will includ;

lectures,’ discussions, and field-based experience. See Appendix C.)

e In Education 6.63 - Social Philosophy of American Education, the

student will, on‘theﬁbasis of completing The Administrator's.Philosophy
of Education Index, develop a statement of his/her educational philsophy.
(The Enabling Activities will include lectures and inventory completion.

See Appendix F.)

e In Education 8.30 - Educational Management, the student will, on

3 the’basis of completing the School Administrator's Style Inventory,

develop a self-analysis of his/her administrative style preference and
strengths/weaknesses in administrative skills. (The Enabling Activities

will include lectures and inventory'completion. See Appendix H.)

° In Education 8.54 - Personnel Ménagement,‘the.student will

conduct a personnel supervision project and present a report, including

-.,an analysis of how he/she imbiemented the standard on supervising staff in

an equitable, open and constructive manner and indicating how his/her

berformance might péﬁimproved. (The Enabling Activities will include

lectures, discqsgions, and field-based experience. See Appendix I.)

Students may reinforce this competency by electing courses as

~—

_appfopriate,.e.g. Education 5.36 - Administration in Early Childhood

Bducaiion, and Educatiop»B.SO-- Leadership. S

The "student will also demonstrate the impiemehtation of this

,rcdmpétency in Education 8.80 - Practicum in Administration.

(£) Standéfd'v,tj\hg effective aaministrator deals in an equitable,
sensitive and responsive-manner with students, teachers, parents and the
community. To meet this standard, the candidate will dezonstrate that he
or she: ) ’
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 The Enabling Activities for this standard include the following:
(a) lectures; (b) readings; (c) discussions; (d) group activities;
(e) field-based experiences. ‘

" The Evaluation Ac¢tivities for demonstrating the standard include the

® In Edﬁcation 6.63 — Social Philosophy of American Education, the

-

student will, as part of a small group, develop a philosophic rationale

for using democratic procedures in school administration and providing

eé;al educational qppértunity.' (The Eéabling Activities will include
lectures, readinés, diécussions, and group activities. See Appeﬁaix F.)

® In Education 8.30 - Educational Management, the studént will, as -
part of a comprehensive analysis of the organizational strwcture and funct-*
joning of an educational institutibn,;report on problems associated with

democratic functioning and present recommendations for constructive change.

(The Enabling Activities will include lectures, readings, discussicas, and

field-based experience. See Appendix-H.)

Students may reinforce this competency by electing courses as

apprOpriaté, e.g. Education 6.29 - Discipline in Schools, Education 8.50 -

Leadership, Education 8.60 - Administra;ive Communication, Educatiéﬁ 9,98 -

Field Project: Philosophy of Educatidn,_and Education 9.99 - Field
Project: Sociology of Education. '

The student will also demonstrate the implementation of this coméetenéy
; % :

in Education 8.80 - Practicum in Administration.

-

(£) * Standard V. The effective administrator deals in an équitable, -
sensitive ‘and responsive manner with students, teachers, parents and the
community. To meet thig standard, the candidate will demonstrate that he
or she: : '
2. fosters a school environment favorable to openness of inquiry
and devoid of ridicule ' T ;




40

The Enabling Activities for this standard include the following:
(a) '~ctures; (b) readings; (c) discussions; (d) field-based experience.
The Evaluation Activities for demonstrating the standard include the

following:

® In Education 6.63 - Social Philosophy of American Education, the
studenf‘will present a report analyzing the‘cagseS'aﬁd ;ffecté of ridicule
in schools and assessing the problems inherent in attempting-to eliﬁinaté
ridiculé in educational institutions. (The Enabling Activities will include

lectures, readings, and discussions. See Appendix F.)

° In Education 7.18 - Methods of Educational Research and Evaluation,

the student will présent a report analyzing case studies of unethical

behavior in research and developing conclusions justifying the necessity of

.
~

open inquiry. (TheAEhabling Activities will include lectures, readings,
I e '
and discussions. -See Appendix G.) .

‘4

e In Education 8.30 - Educational Management, the student will, as

part of a comprehensive analysis of organizational structure of a school,

will identify problems éssociated withﬁthis standard and present recom-

ﬁendations for ensuring open inquiry and eliminating ridicule in the
school. (The\Enabling Activities williinciude lect;res, readings,
discussions, and-field—paéed éxperience. See Appendix H.).

. Studeqt§ maf reinférce this competency by electing'courses as
apéropriate, é;gi fducatioﬁ.é.29 - Disciplige in Scheols, and Education
8.60 - Administrative éoﬁﬁunication. ‘

The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.




e e e e

(f) Standard V. The effective administrator deals in an equitable,
sensitive and responsive manner with students, teachers, parents and the
community. To meet this =~anilard, the candidate will demonstrate that he
or 'she: ' ‘

3. accepts and respects individual and group differences in ) -

values, isligion) race, language, and social' background .
#

The Enabling Activities for this standard include the following:

(a)'lebtures; (b) readings; (c) discussions; (d) group activities;

'S
. b

(e) field-based experiepcés.

ids .

The Evaluation Activities for demonstrating the standard include the

following:

® In Education 6.32 - Instructional Supervision, the student will,
. . . . )
at the end of a project on teacher supervision, seek feedback from the

- teachers supervised regarding the equitableness, sensitivity and respon-

,siveneés'of,his/her superﬁis%fy behavior, and will develop a statement

-

detailing how hq/ﬁbe‘implem%nted this standard and how his/her performance -

'migﬁt be'improved- (The.Egabling Activities will include lectures, reaaings,A

: ——

discussions,“énd ;ield-based experience. See Appendiz c.)

- b R
e - In Education 6.63 - Sociai Philosophy of American Education, the

?

student will, as part,of'a small group, analyze the Reform Darwinist

-

approach to individual‘differences, and describe specific instances of
individual and group differences enriching educational practice. (The

Enabiing Activities will include.lectures, readings, discussions, and

group activities. See Appendix F.)

® In 'Education 8.30 - Educational-Management, the student will,’as
part of a comprehensive analysis of the organizational structure of a

school, identify,prdblems associated with this standard and.will propose

-
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v

recommendatlons for constructlve change to promote greater acceptance of
ind1v1dual and group differences. (The Enabllng Act1v1t*es will 1nclude
lectures, readings, discussions, and fieldﬁbased experience. See

\

" Appendix H.)

¢ In Education 8.54 - Personnel Management, the student will, at
the end of a project on personnel supervision;xseek feedback from
personnel supervised regardlng the equltablenees, sen51t1v1ty and
respon51veness of hls/her supervisory behavior, and will develop a state-

‘Jment detailing how he/she implemented this standard and how his/her

performance might beA improved. (The Enabling Actixities will include
) | . " N -
lectures, readings, discussions, and field-based expérience. See
- - N ',' \

Appendlx I. )

Students may reinforce this competency by electing courses as
. e

- apporpriate, e.g. Education,5.74 - Assessment of Specific Learning Needs,
Education 5.75 - Individualizing Educational Plans for the Special Needs

Chiidi Education 5.77 - Career and Vocational Education for the Special

' : Lo
Needs Child, Education 6.29 - Discipline in Schools, Education 7.5 - @

Cross—Cultural Counseling, Education 8.60 - Administrative Communication,

Education 9.98 - Field Project; Philosophy of Education, and Education

9.99 - Field Project: _Sociology of Education.

The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.

- ~
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SUPERVISOR/DIRECTOR PROGRAM

LIST OF APPROVED ELECTIVES . |

"Numbers’ in parentheses indicate competencies in Section 7.04 (47) of the
1979 edition of .the Massachusetts Boafd of Education's "Requlations for
the Certification of Educational Personnel."

ED 5.20 - Early Childhood Curriculum I (I, 1)

ED 5.21 - Early Childhood Curriculum II (I, 1)
ED 5.22 - Designing and DeQelopiqg a Day Care Center (1, 3)
"ED 5.36 - Administration in Early Childhood (I, 3; IV, 4)

ED 505§ - Organization, Administration, and Curriculum.Development for
' Distributive Education (I, 1) ‘ ‘
.ED - 5.74 - Assessment of Specific Learning NeedsniIII, 1; v, 3)
ED 5.7é = Individualizing Educational Plans for the Special Needs
" Needs child (III, 1; v,‘3) . N
ED 5.77 - Career and Vocational Education for the Special Needs
 Child (III, 2; V, 3) |
ED .5.78 = Group Process Counseling and Communicetion Skills (11, 1; 11, 2)
ED 6.40 -\Organ1zatlon & Administration of School Counsel1ng (x, 3)
ED 6.23'- Design, Coordlnatlon and Teach1ng of Tralnlng/Instructlonal
Programs (rr1I, 1; I171,2)
ED j6.24 = Improvement of Instruction in Community’Eduoation (x, 1;
11T, 1; III,4; IV, 2) '
ED 6.27 - Evolution of Educational Doctrine (I, 5)‘
ED 6.29 - Dlsc1p11ne 1n Schools (v, 1; v, 2; V, 3)
ED 6.80 - Phllosophy of Education: Foundatlons for Currlculum study (I, 3; I, 5)
,ED. 7.5 = Cross-Cultural Counseling (w, 3) J
ED 7.17 - Methods of Educational Research- Stat1st1cs (T1T; 1: IV 1)
ED '7.40 - Amerlcan Middle Schooling: Processes & Problems (I,v3; I, 5)
ED 7.41 - American Secondary échoolingﬁ Processes & Problems (I, 3; I, 5)
ED 7.43 - Communlty Education: Processes & Problems (111, 1 IIT, 2; I1I, 4)
ED 7.66 - Admlnlstratlon & Supur;Islon of ‘Reading Programs (III l; III 2) .
ED 8.10°- Legal Aspects *of School Acmlnlstratlon (I, 3) '
"ED 8.40 - Planning. & Evaluation (x, 2;1I, 3; ITI, 1; III, 2 III 3- (IvV, 1; IV 2)
ED. 8.41 - The Pr1nc1palsh1p (1, 2,, I, 3; I1I, 3 ,III 4;-Iv, 1; IV, 2; IV, 3;
s, 4) o '
ED -8.50.- Leadership (I, 3; III, 4; IV, 3; IV, 4; V, 1)




A

ED 8.55

b3

Collective Bargaining & Negotiation (III, 3; IV, 3)
ED 8.56 - Proposal Writing and Grant Development (III, 1; III, 2)

ED 8.60 - Administrative Communication (II, 1; II, 2;V, 1; Vv, 2, Vv, 3) P

ED 9.98 - Field Project: Philosophy of Education (I, 3; I,.5; V, '1;’V{ 3)

ED 9.99 - Field P:oject: Sociology of Education (I, 3; 1,5; V, 1; V,~3)

A}

ED 10 - Directed Study (various)

ED 10.01 - Curriculum Construction & Program Pevelopment in Business,

»

. Education (I,l)

_ : , . , -
ED 10.09 - Introduction to Research Methods in Busin%ss and Office

Education (I,G; iv, 1)

a

ED 10.10‘; Research andblmprovement in Basic Business Instruction (I, 6)
ED 10.11 -?Research and ‘Improvement in'Shorthand-Transcription
& instructién (1, 6)

ED 10.12 - Research and Improvement in Typewriting Instruction (I, 6)
ED 10.13 - Research and Improvement in Bookkeeping, Accounting, Data
Processing, and Business Mathematics Instruétion ( 1, 6)

ED 10.15 - Administration & Supervision of Business Education

Programs (I, 3; III, 3; 1V, 3)

-
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s/D -

SUFFOLK UNIVERSITY
FERSONAL DATA AND GRADUATE RECORD FORi
, QUPERVISOR/DIRECTOR PROGRAM i .

S.S.#
Name | MA Cert. #
‘Home Address : - T 4 ' —
~* (no.) (street) (01ty/%own) (state) = (zip)
Work Address__ : ~ : . T
: : (school/firm) (c1ty/ wn) (statef"(zip)
- ‘ Home-Phone ‘ d e ’ Work Phone ' . - _ ’
- : ‘ ’
Undergraduate Degree Institution
Year of Graduation_. Major - : Mlnor
Preévious Grad Degree . Institution
" Year of‘Graduation - Major__ Minof
Teaching Experience ' S 3 -
r o (# of years) - (locations)
CORE REQUIRE REMENTS : . TAKEN  TRANSFERRED  WAIVED
e . -y .(sem.) (School) . (Why?)

Meth. of Ed. Res. & Eval.

i (o
Soc. Phil. of Am. Ed.
Ed. Managemeént

Curric. Devel. & Eval.

Instr. Supervision

S/D_PROG. REQUIREMENTS:

", ‘Personnel Mcmt. W . N

Learn. Theory & Imp. Instr.

ELECTIVES:

by
’

“FIELD EXPERIENCE:

o . Prof. Imp.‘Fieid Exper.
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~ SUPERVISOR/DIRECTOR PROGRAM
TREATMENT oF COMPETENCIES IN COURSES

7.04 (47) COMPETENCIES

., COURSES.
R -1 -
‘Nl N ol m o] o =
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‘o] | V] V| | ©| ©®
al al a| al al o] o
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I: The effective director or supervisor knows:
rles of currlculum design and evaluatlon

ries and techniques of supérvisien and evaluation
personnel ' _

rizational characteristics of schools and.
ategieg for institutional change

ries and methods of staff development and
service education

rlogy and philosophy of education

1t research in methods of teaching and learning

@

II: - The effective administrator communicates
and appropriately. To meet this standard, the
> will demonstrate that he or she:

onts instructional goals and policies effectively
teachers, students, parents, and the.community

ants the needs and concerns of teachers and
lents to other administrators and to the community
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standard 111, The effective adninigtrator sets goals, g
* egtablishes prioritlea. allocates resources and facilltates
the instructional process in response fo the needs of learners,
teachers, and the community, To meet this standard. the
candidate will demonstrate that. he or shei

1, analyzes and defines the educational needs of students,
teachers and the community

“2. plans and 1mplements programs -responsive to thege needs - -

3 ‘allocates resources equitably and efficiently

b, encourages staff and communitu initiative and involvement

in the development of instructional programs

5, coordinates related‘aspecta of,instructional programs

DO D D

Standard IV: The effective administrator uses the results of

various evaluative procedurss to assess the effactiveness of
- prograns and personnels - To meet this atandard tha candidate
o will demonstrate that he or ghes ——— ,1 ——

1, selects, uses, and interpreta appropriate evaluation

techniques and inatrumente - ~
2, uges the reaulta of evaluation to improve programs and
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'3 supervises'staff'ih ah«equitable. open, and constructive
manner ' ‘

S &
@ @

b, evaluates his or her o role, behavior and perfornance

Standard Vi The effective administrator deals in an equitable,
alanaard v
gensitive and responsive manner with students, teachers, -
parents, and the community, To meet this standard, the can-
didate will demonstrate that he or sher .

1. actively promotes the principles of‘a democratic soéigty

S D
@D

2, fosters a school environment favorable to openness of
inquiry and deviod of ridicule

3. accepts and respects individual and group differences in | @ @ | @ @
 values, religlon, race, language and social background
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Suffolk University S /
SYLLABUS : . .

ED 6.22: CURRICULUM DEVELOPMENT AND EVALUATION

Instructor:
Phonet
O0ffice hours:

Purpose: This course will provide students with knowledge and
skills in the theoretical and practical dimensions of cur-
riculum design, development, 1mplement4tlon and evaluation.

w/

Learning Objectives: At the end of this course,/partlclpantS‘

will be able to: ‘ o

° explaln the implications of the dlfferences between
various theories of curriculum design and evaluationn )

e describe the process of synthe31zlng macro and micro
curriculum in response to the knowledge explosionj .

o discuss the implications of varlous philosophic positions
for present and future currlculum design and evaluation;

o design and implement a curricular needs ana1y31s for
a school; / )

e develop strategles for involving all school constltuencies
in curriculum development- B S

o design and implement a curriculum evaluation;
e present instructional goals and policies effectively;.

e analyze and improve coordlnatlon of related aspects of
~curriculum in a school.

- . . » - . b
‘Requirements: In this course, the student will;

e participate enthusiastically in class activities;
¢ read the text and readings on reserve'carefully;

¢ research and write four short p031t10n papers on theories
- of curriculum design and evaluation, and uhelr appllcatlon
in a given school setting;

- -
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e tape a presentatlon of 1nstructional goals and policies,
and develop and analyze audience feedback;

e write an, anecdotal record of interviews regarding staff
and communlty involvement in currlculum development

e analyze polnts of coordination of a curriculum and
suggest strategies for improvement;

¢ design and conduct a currlcular needs asgsegsment based
on a format of proven rellablllty;

e design and conduct a currlculum evaluatlon based on a
format of proven reliablllty i

\.

o complete a flnal examination., \

Text: © Tanner and Tanner. Curriculum Developments Theory into
Practice. N.Y.: Macmlllan. l980. -

Readings on Reserve: /

Combs, Stanley B., "A Summary of a Survey of Student Involvement:
in Curriculum.” Journal of Secondary Education, October 1970,
pp. 161-177. ‘ [

English, Fenwick, Needs Assessment: A Focus for Curriculum
Development. Washington, D.C.: ASCD. 1975.

- Harmer, Earl W., "Veteran Teachers and Curriculum Development.
‘Phi Delta Kappan, June 1977, pp.351-352.

Kelly. Albert V. The Curriculum: Theory and Practice.- N.Y.:
Harper and Row, 1977. :

Lewy, Arieh. Handbook of Curriculum Evaluation. N.Y.: Longman,
1977. : ‘

.Morrls. Lynn Lyons and Carol Taylor Fltz-Gibbon, How to Present
an Evaluation Report. - Beverlyvhllls: Sage, 1978,

. Trump, J. Lloyd, Secondarx School"dorricolom Improvement: Meeting
the Challenges of the Tlmes. Boston: Allyn and Bacon, 1979.

wWiles, Jon and Joseph Blondl, Currlculum Development:s A Guide to
* Practice. Columbus, OH: Merrill, 1979.




Schedule:

-

Session 1: Introduction
Session 2: Changing Conceptions of Curriculum
Session 3: Knowledge and the Curriculum

‘Session U4: Conflicting ‘Educational Theories -
. N.B.-Interview assignments due

- Session 5: Society, Knowledge and the Learner :
: N.B.-Goals and policies presentations due

Session 6: American Curriculum Traditions
Session 7: Contemporary Education and Curricdlum

Session 8: Curriculum Reform.and Reconstruction
N.B. -Coordlnatlgp analysis due

Session 9: Curriculum and the Technological Society
N.B. -Pos1tlon papers due ’ .

- Session 10: Needs Assessment, Design and Analysis
Session 11: Curriculunm Improvément: Teacher's Role
Session 12: Currlculum Improvement: Superv1sor s Role

Session 13: Evaluatlon for Currlcular Improvement
N.B.: Needs assessment and curriculum evaluation due

vy
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Competencies in Section 7.04 (47) and (48) of the 1979 edition
of the Massachusetts Board of Education's "Regulations for the
Certification of Educational Personnel” addressed in this course:

I, 1: the: effectlve ‘administrator knows theonles of currlculum
de31gn and evaluation. . }

Enabllng Act1v1t1es: lectures, readlngs. dlscu581ons, library
research, and field-based experience.

Evaluation Activities: the student will write a series of
short position papers identifying and describing various
theories of curriculum de81gn and evaluation, and commentlng
upon their applicability to curriculum management in a
given school. The student will also plan, design ana
execute a curriculum evaluation based upon a format of proven
reliability. -

4

II 1: the effective administrator presents instructional goals
and policies effectively to teachers, students, parents, and
the community.

Enabling Activities: 1lectures, discussions, and field-based
experience. - : .

Evaluation Acti:?%ies:\the student will present the stated
goals and poli¢¥es of an educational institution to a
gample group donsisting of teachers, students, parents

-and community representatives, and will present a report
detailing analysis of participant response.

III, 1+ the effective administrator analyzes and defines .the
educational needs of students, teachers, and the community.

-Enabling Activities: 1lectures, readings, discussions, library
research, and field-based experience.
Evaluation Activities: the student will design and conduct

a curricular needs assessment based on an instrument-of - - . — -

-

proven reliability and will present a written report.

111, & the effective administrator encourages staff and
community initiative in the development of instructional
programs.

‘Enabling Activities: lectures..readings. discussions, and
interviewst - : -
Evaluation Activities: - the student will interview individual
teachers, administrators, and parents regarding their v1ews
~ on the rationale for staff and communlty involvement in
N ) developing instructicnal programs, and will present an
anecdotal reccrd of these interviews.l% :




III, 5¢ the effective admlnlstrator coordinates related as-
pects of instructional programs.

Enabling Activities: lectures. discussions,‘andwfield;
based experience.

Evaluation Activitlies: -the student will analyze an existing
“curriculum to determine the points at which coordination is
necessary, the amount and types of coordination needed,
the way in which coordination is.carried out, as well as
strategies for improving coordlnation, and will present
a written report detalllng the exer01se.

IV, 1: . the effectlve administrator seleets, uses, and in-
terprets appropriate evaluation technlques and instruments.

) Enabllng ‘Activities: lectures, readings, discussions, and
field-based experience.
Evaluation Activities: the student will plan and conduct
a ‘curriculum evaluation and present an evaluation report
whlch Justlfles technlquns and instruments utilized.
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‘,\\ Suffolk University '
- " SYLLABUS
ED 6.32: INSTRUCTIONAL SUPERVISION

Instructor: ' ' — ‘ b
- Phone: »
O0ffice hours:

[

)
.
\ . P

Purpose: . This course'is a figldebésed introduction to- the
theory and technique of promoting constructive change in
teaching through the use of humanistic Supérvision methods

v emphasizing supportive communication.
Learning ‘objectives: At-the end of'this-cpprsé; the student
will be able -to: ' T : ’
¢ explain the implicaiion§‘for instructi&kal_supervisory'
) behavior of organization theory, leadership theorys. .
: , communication theory, decision-making theory, and change.
* - theory:; R -
() ahélyge %esults from eva;uafiSn tools: peculiar to super-
vision of professionals for improvement‘in;performance; fow
o design aﬁd‘impiéméﬂt a teachér supervision 'program based
on cognitive dissonance/shared risk strategies;
e locate, identify and evaluate information‘éourges.within
and outside the .profession, and modify Jinformation to
.comply with conditions prevailing in the profession;
| e | »
¢ organize and present the goals, objectives and policies
’ of the instructiorialsprocess to professionals and non-
professionals; S :
o involve.staff and community in improving instruction;
¢ develop strategies and formats for improving staff development
oo . _ . ' L S
Requirements: In this course, the student will:
e participate enthusiasticallyiip*classes; N
e read text and readings on reserve caréfully;
e write a research papef on theories of supefviéioh and

£ . ..  evaluation;

e write a research paper’ on thedriés of staff development;’
A - . _ :

\...,‘ T




e plan and conduct a meeting of profe531onals and non-

professionals to foster involvement in instructional
development;

e tape a presentation of 1nstructlona1 goals and pollqies.
and develop and analyze feedback;

#

e plan and conduct a teacher supervisioq project;
e complete a final examination... .. L

Text: Alfonso, Firth, and Neville, Ihstructional Supervision:
A Behavior System. 2d ed.; Boston: Allyn and Bacon, 1981.

-

Re/glngs on Reservex o T
Blumberg. Arthur. Superv1sor;“;hd TeQEhers AhPritate Cold
War. Berkeleyz McCutchan, 1980. < e

Crocker Cltlzens National Bank, Superv151on of Emploxees -
Case Studles. Readlng. MA: Addlson-Wesley. 1970.

tlFestlnger. Leon. ”The Motlvatlng Effect of Cognitive Dlssonance.:
From Assessment of Human Motlvatlon. Gardner Lindzey, ed.
N. Y.;/Rlnehart 1958, pp. 65 86.

Lo

maler. Norman, et al., The Rore Plax,Technlquex A Handbook for
7~ Management and keddership Practlce. - La‘Jolla, CA: University
Associates; 1975. ‘

Rosen, Ned, Superv151on: A Behavioral View. Columbus, OH:_Crid.

1973.



Schedule;

Session ;2‘ Supervision as an Organizational Imperative
Session 21 Instruc%ionaluSupervisnxy Behavior

Session 3: Supervisory Skill Mix

. (, ’ . .
: Session 4: Educational Environments and Supervisory Services
v 2 N.§;-Goals and policies presentations due
‘g ¢ Session 5: Staff Development Processes

Session 6: Staff Development Programs .
~N.B,:Supervisicn/evaluatibn_theory.research}paper-dge
Session 7: Staff/Community Iﬂvoivement in Instructional Improvement
Session 8: Delivery of Supervision -
- N.B.-Staff development research paper due

:> Session 9: - Organization Theory and Supervisory Behavior !

Session 10: Leadership_Théofy and Supervisory Behavior = ‘
) N,B.-Staff/community involvement meeting report. due

‘e ' Session 11: Communication Theory and Supervisory Behavior
/. - Session 12: Decision Theory and Supervisory Behavior

.Session 131“Change Tﬁeﬁr& and Supef#isory Behavior
N.B.-Teacher supervision project_ﬁeport%due

-~
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Competencies in Section 7.04 (47) of the 1979 edition of the
Massachusetts Board of Education’'s "Regulations for the Cer-
tification of Educational Personnel" addressed in this course:

I, 25 the effective administrator knows theories and techniques
of supervision and evaluation of personnel.

Enabling Activities: lectures, readings, discussions,
v library research, and field-based experience.

Evaluation Activities: the student will prepare a research
paper identifying and describing positive and negative
aspects of various theories of supervision and evaluation
of personnel, and use the information thus developed in.
designing and executing a field project in ‘instructional
supervision. o B -

I, 4: the effective administrator knows theories and methods
of staff development and in-service education. '

Enabling Activities: lectures, readings, discussions,
library research, and field-based experience. .
Evaluation Activities: the student will prepare a research N
paper identifying and describing positive and negative
aspects of various theories of staff development, and '=a
the information thus developed in designing a-model ia.f
cevelopnment viogram. :

II, 1: the effective administrator presents instructional goéls
.and policies effectively to teachers, students, parents, and
the community.

Enabling Activities: 1lectures, discussions, and field-based
~ experience. : ’ N
" Evaluation Activities: the student will present the stated
goals and policies of an educdtional institution to a sam- -
ple group cénsisting of teachers, student$, parents, and ;
community representatives, and will present a report detailing
" analysis of participant response. )

III,‘4= the effective administrator encourages staff an' com-
munity initiative in the development of.instructioqgl COFTAMS .

Enabling Activiiies: lectures, readings, discussions, and
- field-based experience. .

Evaluation Activities: the student will plan and conduct
meetings of teachers and teacher-identified community mem-
bers to encourage and plan strategies for involvement in

instructional program development.

Yy
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IV, 1: the effective administrator selects, uses, and inter-
prets apprqopriate evaluation techniques and instruments.

Enabling Activities: lectures, readings, discussions,
and field-based: experience. ‘ e

Evaluation Activities: the student will plan and conduct
a teacher supervision project in which he/she will evaluate
the performance of -teachers and will present a report justif-

. Ying evaluation techniques and instruments utilized.

IV, 2: the effective administrator uses the results of evaluation
to improve programs and the performance.of personnel.

. Enabling Activities: 1lectures, readings, discussions, and
“field-based” experience. . ' .

Evaluation Activities: the student will plan and conduct a -~ .
teacher supervision project in which he/she will, on the basis"
of an evaluation of the performance of -teachers, design and
-utdilize a cognitive dissonance/shared risk supervision pro-
cedure and present a report, including the results of the
evaluation, records of meetings with teachers supervised,
prescriptions for improvement, and results of the implemen-
tation of prescriptions. : .

-

IV, 3: the effective administrator supervises staff-in an
equitable, open and constructive manner. ' ‘
Enabling Activities: lectures, readings, discussions, and
field-based experience. ' . : ‘
Evaluation Activities: the student will plan and conduct a
teacher supervision project and present. a report which will
© include statements by the teachers supervised addressing
‘his/her supervisory behavior and making suggestions for im- -
provement, as well as a statement by the student detailing
how he/she implemented thjs standard and how his/her per-
formance might be imprové}. ' :
IV, 4: the effective administrator evaluates his or her own
~ 'role, behavior and performance. o
Enabling Activities: .lectures, discussions, and field-based
X ‘experlence. : T
Evaluation Activities: the student will conduct a teacher
.- supervision project and present a report, including-an
analysis of how he/she implemented the standard on supervising
. staff in an equitable, open and constructive manner and
« - . indicating how his/her performance might be improved.

¢ : | . R
Competencies in Section 7.04 (48) of the 1979 edition of the
Massachusetts Department of Education's "Regulations for the

«




O

ERIC

Aruitoxt provided by Eic:

. APPENDIX E

ES

EDUCATION 6.50 - SYLLABUS

1 .
-~ 4 °
o
$
-~ I

“y

i



Sdffolk University
SYLLABUS

ED 6.50:" LEARNING THEORY AND THE IMPROVEMENT OF INSTRUCTION

Instructor: A ‘ 4
Phone: ’ ) '

0ffice hours:
K

Purpose: This course examines major theories of learning so
as to suggest instructional improvement strategies on the
basis of recent research in teaching and learning.

Learning Objectives: At the end of this course, the student
will be able to: ) .

~

e identify and describe the major learning theories now
affecting public school teaching and learning; ‘

"o  explain the empirical base and the philosophical im- n
. plications of these theories; ~

o locate recent research in the teaéhing and 1earning of
~~ ~ubject matter/level in which he/she is teaching;

o identify and utilize periodicals, organizations and
other resources for instructional improvement; .

o utilize gecent research to- improve instruction;
Requirements: In this course, the student willx

; participate enthugiastiéally in class activities;

e read text and readings on reserve carefully;

re- 2arch and write a state-of-the-art feport on approaches
o teaching and learning in a given subject matter/level;

e videotape the microteaching of some of these approaches;

N

o complete a final éxamination.
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\

Text: Tamar Levin, Effectivéilnstructioh. Alexandr.a, VA
ASCD, 1981.

"\

A
Readlngs on Reserve

: / g
Anderson, L.W. and C.C. Scott, "The Relatlonship Among Teaching

Methods, Student Characteristics; and Student Involvement in
Learning." ‘Journal of Teacher Education (1978), 52=63.

Bloom, Benjamin S., Human Characteristics and School Learﬁing.
N.Y.: McGraw-Hill, 1976 ’

Bruner, Jerome S., Toward a Theo:1701 Instructlon. Cambrdige:
Harvard Unlver91ty Press, 1966

Drabman, R.S..and R.D. Tucker, "Why Classroom Token Economles
Fail."* Journal of School Psychology’ (1974), 178-188.

Holt, John, How Children Learn. N. Y.. Pitman, 1967.

Jennings, Wayne and Joe Nathan, ”Startllng/Dlsturblng Research
on School Program Effectiveness.” Phli Delta Kappan, March
1977 pp. 568-572.

Levin, Tamar et al., "Behavioral Patterns .of Students Under an

Individualized Learning Strategy.” Instructional Science
(1980), 85-100. :

Maslow, Abraham H., Toward a Psychology of Being. 2d ed.i N.Y.: .
Van Nostrand Reinhold, 1968.

Skinner, B.F.,-Beyond Freedom and Dignity. N.Y.: Knopf, 1971.

Travers, R.M.W., Second Handbook of Research on Teaching. Chicago:
Rand McNally, 19?3

. Wadsworth, B.J., Piag et for the Classroom Teacher. N.Y.: Longman,
1968.

Schedule:
Session 1: Introduction e :
The Importance of research; appllcatlons to teaching.
Readinz: Jennings & Nathan. ,
) .
. Session 2: Locatlng ‘Recent Research - -

Books; reference sources; perlodlcals. data banks; organlzatlons
and agenc1es. ‘ \

2
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Session 3: Cognitive Psychology.I: Theory
Ges*ﬂlt psyrhelogyt Bruner's theory of insight and discovery:
ceag, 'S ¢ s of cognitive development; Ausubel's reception
learning; mc teph ' nssumptionsa.
Readinz: Bruner.

Session 4: Cognitive Psycnology II: Currlculum Design
Discovery teachlng; using open classrooms; planning for
different cognitive styles.

Reading: Levin, "Behav1oral Patterns.”

Session 5: Behaviorism I: Theory
Thorndike's respondent conditioning; Sklnner s operant con-
ditioning; schedules of reinforcement; ethical problems.
Reading: Skinner.

Session 6: Behaviorism II: Classroom Management

Reinforcement in classroows; programmed 1nstruction; class-
room management.

Reading: Drabman & Tucker. ! j

Session 7: Humanism I: Theory ;
Maslow's self-discovery; Rogers®' learner-centered approachj
Combs' self-concept theory. o oo
Reading: Maslow. ° , S !

i

Session 8 Humanlsm II: Motivation

Increasing.achievement motivation;. lncreaslng levels of as- "
piration; reducing classroom anxlety. :

Readlgg: Folt.

Session 9: Active Learnlng Tlme
ALT and achievement; improving class and student 1nvolvement.
=Readigg- Levin, ch 1.

Session 10¥; Feedback-Correctlve Procedures .
Effects*of F-CP; grades; praise; performance standards.
Readlzbo" LeVln, Cha 20 v ) -

Session 11: Instructional Cues - ‘
Objectives; questlons-'v1sual alds: improving 1nstructlonal cues.
Reading: Levin, ch: 3. . o

Sesslon 12: Evaluating Instruction

Observation; rating scales; student questlonnalres; self evaluat1(
" Reading: Levin, ch. 4.

Session 13:‘Implicafions‘for Teaching and Learning
Individual differences; classroom climate.
Reading: Levin, ch. 5; Anderson & Scott.



Competencies in Section 7.0k (47) of the 1979 edltlon of the
Massachusetts Department of Education's ”Regulatlons for the
Certification of Educational Personnel® addressed in this course:

.

I, 6} the effective administrator Inows recent research in ‘
methods of teaching and learning. - ] Y

Enabling Activities: lectures, read:ngs, llbrary research,
listening to audio tapes, and making video tapes.

Evaluation Activities: +the student will prepare a research
report on state of the art approaches to teaching and
learning in the field and at the level at which he/she is
seeking .certification, and will make a v1deotape of micro-
teaching some of these approaches.
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Suffolk University
_ ~ SYLLABUS
ED 6.63; SOCIAL.PHILOSOPHY OF AMERICAN EDUCATION %\

Instructor; o c T T » ar
Phones
0ffice hours:'

Purpose: This course will explore the interplay of social
forms and idea systems in shaping the process of schooling.
Particular attention is paid to practcial dimensions of
social class/ethn1c/rac1al factors in school group relatlons
and communication.

Learning Objectives: At the end of this course,. the student
- will be able to:

o Describe the major questions at issue in contemporary
American education and trace their origins in the evolutlon
of American educatlonal practicey -

o Assess the impact on educatlonal ‘thought and: practice
of bureaucratization, 1ndustr1allzatlon. and profess1onal-
ization;_

o Distinguish democratic elitism from professional elitism
* and explain the 1mpllcatlons of both for educatlonal
functioning.

e Analyze his/her own philosophic assumptlons regardlng
education; o

¢ Describe and analyze the philosophic assumptions guiding
educational practcice in a given educational institution
or agencys ‘

e Describe and analyze the 5001olog1cal components of a

S, given educationa institution or agency;

o Assess the rec1procal influence of phrlosophlcal assump-
tions and sociological componenents in shaping the practlce
of an educatlonal institution or agency;

"~

e Utilize sociological data to improve school communications;

e Develop philosophic rationales for various adminisrative
" behaviors.

15



: ReqhirementSz In this course, the student wiils

e nartlclpate enthus1ast1cally 1n class act1v1t1es,
»espe01ally group tasks; ) I

o read texts and readlnos on -reserve carefully accordlng
~ %o the schedule belowj"

e e submit-a fleld pro ject analyzing the philosophical and

- L soclologlcal characteristics of an educational institution
with particular reference to -thei#r reciprocal 1nfluence in
shaplng educatlonal practlce; ‘

°  subm1t a wr1tten report on the effects of ridicule in
scheols, with recommendations for eliminating ity

° comblete 4 final examination. »
Texts: Nasaw, David, Schooled t6 .0rder: A'Social History of

Public Schooling-in the Unitéd States. N.,Y.: Oxford Univer-
sity Press. 1979+ - : .

RS

Noll, James W., Taking. Sldes: Claéhing'Views-on Con-
trovers1al Educatlonal Issues. . Cullford. CTr“Dushkin, 1980.

Sprlng, Joel, Educatlng the Norker Citizen: The SOClalL
Economic, and Political Foundations of Educatlon. N.Y: Long-
man': 1980- :

oot . ¥

Readings on Reserve:
Dewey, John, "My Pedagogic Creed."

Katz, Kichael B., "From Voluntarism to Bureaucracy.” From his
: Education in AmericansSociety. N.Y.: Praeger, 1973y pp. 38751,'

N .. "Pwentieth-Century School Reform: Notes Toward a :
‘ History." From his Class, Bureavcracy and Schools: The Illusion
= of Educational Change in Ameérica. - Expanded ed.; N.Y.: Praeger,

1975: pp. 105-146.

‘ Kozol, Jonathan; Death at -an Early Agex The Destrﬁction of the
Hearts* and Minds of Negro Chlldren in Boston Schools.

N Schrag. Peter, Vlllaae School Downtown.

Tyack, David, “Grow1ng Up Black: The naucatlon of the Negro."
" From his Turning Points in American Educational History.
" Waltham, MA: Blaisdell, 1969, ppf‘264 313,

R
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Schedule:

‘

Session 1: Introduction :
Administration and 1nterpretatlon of the Administrator’ 8
Philosophy of Educatlon Inventory.

Session 2: Philosophical Goals §§§Educatlon ' - .
‘ Primary goals; curricular orgaXization; freedom and control;
moral development; effective 1nstructlon.

Readlgg Noll, I, 1 5

Session 3 Bureaucracy in Education I o

Origins of American school systemss; nationalism, representatlon o

and. bureaucracy; from voluntarism to bureaucracy; conflict and.
consensus perspectives.

ReadingZ: Nasaw, -chs. 1-5; Spring, ch. 1; Katz, "From Voluntarlsm
_ , . ‘to Bureaucracy.” N

Session 4 Bureaucracy in Education II

' Contemporary structure of the schoolj; bureaucracy in higher
education; schools as people-processing organlzatlons-
student culture and youth culture; philosophic approaches to,
alternatives; Illich .and deschoollng.

Readl!lg : NOll| III| 13 1’4’- .' ® !

.Ses31on 5: The Impact of Industrlallzatlon '
Industrial efficiency and school reform¥in the Progre331ve Era’
and after; the;alienation of the worker; the education- ~occupation
nexus; the unlver31ty and technological development.. -
Readlgg: Nasaw, chs. 6-10; Dewey, "My Pedagogic Creed";

o Spring, . ch. 2. ) .

Session 6: Profe331onallzatlon and Educatlon‘
~Teachers and professionalism; teacher organizations; teacher
power; profe331ona11zatlon and scientific management.
Read1gg: Sprln che 5; Noll CII, 11.

Session ?: Goverﬁance and Control S
Theories of democratic elitism; administrative elltlsm and
professional control; production of knowledge and government |
- control ,of education; centralization and decenurallzatlon.
Readlng. Spring, ch. 6-7; Noll, II, 9. :

Session 8; Stratlflcaflon and Mobility I
Access in postwar higher educatlon; the national interest and
' pr1vate higher educatlon- expansion of public higher ‘e ucatlon,

soclolocy and phllOSODhy of -the student revolt; open Cm1331ons.\,

. Read1ng Nasaw, chS- 11 -15.

o
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Session 9 Stratlflcatlon and Moblllty 1I

Patterns of educatlonal attainment ‘and achievement; . soclal '
moblllty, the professions and burgaucratic. orvanlzatlon;

congruence and conflict of equal educatlonal opportunity -
Nand soclalumoblllty.

Readlgg Spring, ch. '4;. Noll. 11, 8. U J .
Session 10: School, Conmunlty and Dlverslty I o
< - Sociological perspectlves on school-community relatlons;
N the socialization of ‘blacks-'and other minorities; schools
-° ¥« _,in minority communities; schools in urban .ethnic: villages;

dlscrlmlnatlon and integration. .
. Reading: Tyack, "Growing .Up Black"; Kozol, Death at an Early
L Age; Schrag, Vlllag_,School Downtown.

4
.3

" Session. 113 School Gemmunity ‘and Dlverslty 11 ’ ’

~Small ftown schools; schogls in affluent suburbs; the soclal

goals -of schools;j the problem of mylticultural education.

Readlng NollS\ II, 6-7; Katz, "Twentieth- ~Century School

A : _Refbr ", N §
ol ] 3 g )
Session 12: Smal Group Activities
o
Ses31on 13 Education and Economics v ' 2
. Human cgpltal and education; education and’ economlc growth;
" privatae vs. government financing; free public schools. and
_— equallty of educational opportunity..

Readingi Spring, chs._} & 8; Noll, III, 15.

-
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. Competencies in Section 7:04 (47)-and (48) of the 1979 edition
. of the Massachusetts Board of Education's "Regulations for the
B - Certification of Educational Personnel” addressed in this course:

I, 5: the effective administrator knows sociology and philosophy -
; -of education. _ - . , ‘ : ' .
. N : A ¥ :
Enabling Activities: lectures, readings, discussions, lis-
‘ “tening to audio -tgpes, and field-based experience. "

» " Evaluation Activities: the student will present’'a com~
‘prehgnsive report describing-and analyzing the interface,
between sociological components and philosophical rationales
in an educational institution or agency. :

. | II, 1: "the effective administrator presents in;tructionql.goalé
- ' and policies 'effectively to teachers, students, parents, and
the community. . ‘ _— ' : :

AN

. - Enabling Activities: Jectures, djscussions, and group activities.

_ " Evaluation Activitlies: the student will, as a member of a small
L .group, translate specialized terms ‘and concepts into language .
W easily understood by different groups of specialists and non-"

' . "~ specialists. - . A . ‘

—

¥ T~
.-

"II, 21 the effective:adﬁiniétfaéor presents the needs aqddboncefns '
. of teachers and students to other administrators and to the
community. T - o '

~ Enabling Activities: . lectures,, discussions, 'and“group activities.
Evaluation Activities: the student will, as a member of a small .
~ group, translate specialized terms and concepts intoj language

easily.understood by different. groups' of non-specialists.

[t

IV, 3: the "effective administrator sﬁpérvisés'staff in an eq-:téble,l
. - ‘open and constructive manner. . : ‘ v

. inabling Activities: -lectures, readings, discussions, group -
- -activities, and field-based experience. . o
Evaluation Activities: the student will, as part of a -small
K group, develop a philosophic rationale for equitable, open
and constructive: supervision, and detail behaviors different
social groups would perceive as fostering or inhibiting this
 competency. - Lo ' S '

s N . ~
{ D

-t




v, 1: the effective administrator actively promotes the

4

principles of a democratlc s001ety.

Enabling Activities: lectures, readlngs, discussions,
and group activities.

Evaluation Act1v1t1es. the student will, as part of a
small group, develop a philosophic rationale for using
~democratic procedures in school administration and
providing equal educational opportunlty.

\

2: the effective administrator fosters a school environ-
ment favorable to openness of inquiry and devoid of ,ridicule.

Enabllng Act1v1t1es. lectures, readlngs and dlscussions. ' G
Evaluation Activities: the student will present a report
analyzing the causes and effects of ridicule in schools
and assessing the problems inherent in attempting to
eliminate rldlcule in educatlonal institutions.

f e

'§= the effectlve admlnlstrator -accepts dnd respeots in-
dividual and group differences in values, religion, race,
language, and soc1a1 background. B ~ . -

- Enabling Ac%1v1t1es:v_lectures, readings, discussions, and

group activities. . _
Evaluation Activities: the student will, as part. of a- !

small group, analyze the Reform Darwinist approach to

individual differences, and describe specific instances

of individual and groups differences enrlchlng educational

practice. .

A - . .

G 3 . . - .
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Suffolk University
SYLLABUS“ﬁ

o

'ED E 7. 18, METHODS OF EDUCATIORAL RESEARCH- AND EVALUATION

Instructor- .
Phone: : , : ‘
Office hours:

“~

‘Purpose: This course: exists to ground students in_ the basic
- heuristic, andlytic and synthetic procedures for doing -
research, evaluation studies and needs assessment. Par-
ticipants will become familiar with research tools and = - °*
develop competenc1es in thelr use. . ’

. -

+ Learning ObJectlves: At the end of the course, part1c1pants,
will be able to. .
o explaln the usefulness of research and evaluation com-
' petencles to the educatlonal practitioner;

,/ . : ° . demonstrate the necessity of .careful adherence to legal
"and ethical norms and the ideals of open inquiry in
carrylng out research and- evaluatlon studles;

e use llbrary information resources to locate recent
research in teaching and learning;
o retrleve specific 1tems.from the ERIC’ system;
. 'ko; specify strenatﬁs and weaknesses of research tools, in-'
cludlng instruments, sampllng. interviews, questionnaires,
etc., > : b '

-
-

A ° - . 3
e . design and execute a needs assessment;

L design and execute a currlculum/program evaluatlon;
. . e utlllze a standard format for presentation.of reports.
Requirementsz In this conrse, the student'willy
° oartlclpate enuhuSlasthclly in. classeF;

&

.58 read text and readlnas on reserve carefully,

.,
k]
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~

e retrieve specific items of recent research from libraries
and data banks;

° plan and conduct a needs assessment;.
. i , . .
e plan and conduct a pfogram/c%rriculum evaluation;

#

e complete both mid-term and final examinations.

‘Texts:

Fink, Arlene and Jacqueline Kosecoff, An Evaluatlon Primer.
Beverly Hllls. CA: Sage, 1978,

“ . An Evaluatlon Prlmer WOrkbookz Practlcal Exerc1ses
: for Educators. Beverly Hllls. CA: Sage, 1978,

Morris, Lynn Lyons and Carol Taylor Fitz-Gibbon, How to Present
an Evaluation Report. Beverly Hills, CA: Sage, 1978,

et

Readlngs‘on Reservex

Best, John w.. "The Use of Reference Materials.” From his
Research in Education. -4th ed.; Englewood Cllffs, NJ:
Prentice-Hall, 1981, pp. 307-369. 5

.Borg, Walter R. and Meredlth Damien Gall, "Ethics, Legal Con-

| straints and Human Relations in Education.” om their
Educational Research: An Introduction. 3d ed.;\N.Y.: Long-

man, 1979: pp. 75-95.

Erltell. Jenne K.; "The Dangers of Supnressed Research.” " New
York Tlmes. January 4, 1981.

"Cancer Research Data Falsified: Boston Project Collapses.
Boston Globe, June 29 July~1, 1980.

Caulley. Darrel N. and Judith A Dawson,  "Quantitative-rVersus
Quali*atlve Evaluation." From Louis Rubin, ed., Critical-:
‘Iscues in Educational Policy: An Administrator's 0verv1ew. ‘
Boston: Allyn & Bacon, 1980, pp. 35&-362. - L T

Dav1s, H.R. and S.E. Salasin, "The Utilization of Evaluatlon."
From Handbook of Evaluation Research, E.L. Streuning and
‘M. Guttentag, eds. Beverly Hills, CA: Sage, 1975, vol. 1,
pp. 621-666., N

"’:/



Hearnshaw, Leslié S.,-Cyril Burt, Psychologist. ‘IthacaxICornell
University Press, 1979.

How to Use ERIC. Washington: USGPO, 1977. o
Kaufman, Rogef and Susan Thomas. Evaluation and'Jeeds‘Assesé-
ment."”  From their Evaluation Wlthout Fear. N.Y.: New View-
points, 1980- pp. 52-77.

. Mooney, Ross L-. "Tralnlng for Research in Educatlonal Admlnls-
tration: A Rationale." From Educational Research: New Per-

sgectlves, Jacx Culbertson, ed. Danville, IL: Interstate,

Rossi, Peter H. et al.. "The Context of Evaluation Research.
From their Evaluation: A sttemaflc Approach. = Beverly Hills,
CA: Sage! 1979! PP- 28? 310- : . .

. "Uses of Evaluatlon Reéeérch." ‘From ibid., pp. 16-51.

#*Sanford, Nevitt, "Directions for Research and Self- Study in
Higher qucatlon. From his Ccllege and Character. "Berkeley,
CA: Montaigne, 1979, pp. 235- 252

.
8 il

*Stecklein, John E..."Instltutlonal Research." . From Handbook
of College and University" Ad@lnlstratlon - General, Asa S.
Knowles, ed. N.Y.: McGraw-H1ll, 1970, pp. 4-123 = 4-135.

Wiles, David K..A"The.Pracfitioner's Use.of Formal Resehrch.‘/
From his Changing Perspectives in Educationzl Research.
Worthington, OH: Charles A.-.Jones, 1972, pp. 145-152.

(./

,thehulé: ' : : o '

Session 1: Introduction
Nature and uses of educational regearch and evaluatlon;
problems of -observation.

Reading: —-Davis & Salasin; elther Mooney & Wiles or Sanford
& Stecklein. :

Session 2: Library Use I ° R
Tour of College Library conducted by 11b“ary staff; ‘review -
-of reference materials; introduction to Fenway Consortlum,,
interlibrary search and loan facilities; microfilm and micro-
fiche; use of card index. _

Sos51on 3: Library. Use- ‘11 ’ - ’
Use .of periodical-indices and guldes, ERIC systeﬂ, other
spec1allzed educational sources. .

Reading: How to Use ERIC.




Session 4: Legal and Ethical Considerations :
Importance of open inquiry; protection of subjects.:
Readlng. Borg & Gall; Bostcn Globe; Brittel; Hearnshaw.

Session 51 Uses and Context of Evaluation Research
Purposes-and types of evaluationj human problems and
considerations; sample report.

Reading: Fink.& Kosecoff, ch. 1; Caulley; ROSSI.
A551vnment: Workhuok, ‘ch 1; report on ethics due.

\
Se851on €: Formulatlng Evaluatlon Questlons
Evaluator's Program Description; credible questlons.

Reading: Fink & Kosecoff, ch. ZJELN
Assignment: Workbook, ch. 2. - - -

-1

Session 7: . Mid-Term Examination

Session 8: Cbnstructln° Evaluation Designs
Internal & external validity; case designs; time serles
designs; comparison group-designs; variables.
-Reading: Fink & Kosercoff, ch. 3. -
A551gpment: Vorkbook, ch. 3. -

Session 9: Planning Informatlon Collection
* Classification technlques; selection of instruments §or
currlculum, program and staff ev&luation; .collection forms.
Readlngz Fink & Kosecoff, ch. 4; Kaufman & Thomas.
Assignment: Norkbook, ch. #; data-retrieval a351gnment due.

Se551ov 10: Collecting Evaluatlon Information

Validation of 1nstruments and procedures; training collectcrss
organlzlng information for analysls.,

-Reading: Fink & Kosecoff, ch. 5. '
Assignment: Workbook, ch. 5. =~ . . . o

t

Session 11: Intormation Analysis Act1v1t1es
Choosing information analysis methods ; ANOVA ANCOVA~’
MANOVA; information analysis planning.
‘Readinz: Firk & Kosecoff, ch. 6.
Assignment: Workbook ch. 6; needs asqessment due. -~

w

Session 12: Reportlng Evaluation *nformation
Form and content of evaluation reports' alternative formats.
Reading: Fink & Kosecoff, ch: 7; Morris & FitzGibbon.
Assiznment: Fink & Kosecoff, ch. 7. .

Session 13: managlng an Evaluation ' ' .
Establishing schedules; assigning staff; monltorlns act1v1t1e°;
budgeting; pronosals. . N
Readlng. Fink & Kosecoff, ch. 8. °
Assignment: Workbook, ch. 8; evaluation studies due.




S

"Competencies'inlsection ?.04 (47) of the 1979 edition of cthe
-Massachusetts Department of Education's "Regulations for the
Certification of,EducationaljPersonnel“ addressed in this course:

I.liz the effective admlnlstrator knows theorles of curriculum
design and evaluation. i '
- §
Enabllng Act1v1t1esx lectures, readings, and field-based
experience. : ' R .
Evaluation Activities: the student will plan, design and

execute a curriculum evaluation and prepare an evaluatlon
report. ~

!..
I, 6: the effective administrat.r knows recent research in
methods of teaching and learning. .
Enabling Activities: lectures, readings, and library research.
Evaluation aActivities: the student will retrieve from.libraries
and computer-based retrieval systems materials on recent
" research in methods of teaching and learnlng.

II, 1: . the effective admlnlstrator presents 1nstructlora1 goals
and pollcles effectively to teachers, students, parents, and
the community. ,

Enablrno Act1v1t1es- lectures, discussions, and field-based
~experience. : S .
Evaluation Activities: the student will present an evaluation
report in a format suitable for generallzatlon to other
reports to fellow profe331onals._.r Ve /

II, 2: the effective administrator presents the needs and con-

cerns of teachers and students to other admlnlstrators and to
. the community. , -

1Enabling Activities: lectures, discussiens, and field-based
experience. :
Evaluation Act1v1t1es:- the student will present an evaluation

report in a format suitable for generallaatlon to other ..
reports to administrators. .

2




..

III, 1: the effective administrator analyzes and defines the .
-gducational needs of students, teachers, and the community.

Enabling Activities: lectures, readings, discussions, and
- field-based experience. L
Evaluation Activities: the.student will design and conduct
'~ a community-based needs assessment for potential application
in an educational institution. . o :

a
i

IV, 1: the éffective'adminiStratbr*selects, uses, and- interprets
appropriate evaluation techniques and instruments. :

v o

Enabling Activities: 1lectures, readings, discussions,
simulated activities, and field-based experience.
Evaluation Activities: -4h: student will complete the exercises
in Fink and Kosecoff's Evaluation 'Primer Workbook, and will
design-and conduct a program/curriculum evaluation, including -

presentation of an evaluation report justifying techniques
and instruments utilized. ' = :

-~

~a,

. - " . .
V,.2: the effective administrator fosters a school environment -

favorable to opemness of inquiry and devoid of ridicule.”

Enabling Activities: ” lectures, reddings, and discussions.

Evaluation Activities; the student will present a report
analyzing case studies of unethical behavior in researah
‘and developing conclusions ‘justifying the necessity of
open inguiry. __ : .

~

“

Competencies in Section 7.04.(48) of the 1979 edition of the
lMassachusetts Department of Education's "Regulations for the
Certification of Educational Personnel"” addressed in this course
are the same as the above, with the exception of I, 6, which °*
does not appear in (48)..

AN
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Suffolk University

SYLLABUS

N\
N

ED 8.30: EDUCATIONAL MANAGEMENT

Instructor:
"Phone:
O0ffice hours:

Purpose: This course rpovides students with basic, skills in
ana1y21ng organizational structures and behav1ors in education,
engaging in self- analy51s of administrative. skllls and behaviors,

fostering organizational change, and planning and managing
educational programs. |

T e el \

|

Learning Objectives: At the end of this course. the student’ w111
be able to:

° analyze organlzatlonal structures, relationships and climate
in educational institutions/agencies;

e select and justify appropriate strategies for change in -
educational 1nst1tutlons/agencles.

e @®__Pplan e and manage educatlonal programs/projects;

e evaluate hls/her own administrative style preference,
skills and behav1ors.

o select effectlve atrategies for community involvement in

educational institutions and foster effective school-community
relations;

..-Requirements: In this course, tﬁe student will:
\ e participate enthusiastically’in class actirities;
e read texts and.readings on reserve oarefully;
° 'submif a“resume in effective form; |
° .comnlete a fleld proaect as descrlbed below,
e submit a record of his/her observatlons at a- comnuolty \chool;
ob submit a- self—ana1y51s of admlnlstratlve skllls/behav1ors.

e complete a final examlnatlon.




Field Project: Each student will undertake a complete analysis

of an educational institution/agency to which he/she has access,

including history of the organization; mandate, philosophy,

goals; financial status; organizational chart; sociological

characteristics of constituent groups; formal and informal,

internal and external communications patterns and mediaj;

leadership style; group norms, taboos, rewards.and punish-

ments; physical environment; control systems; organizational

effectiveness; member satisfaction. On the basis of this

analysis, the student will indicate the major problems that

exist in organizational functioning and suggest change strategies

~for organizational development. In particular, the student

- will present a comprehensive set:of recommendations for im-

proving .the organization's internal and external communicatiohns,
and will identify any problems dealing with democratic<func- .
tioning of the organization and recommend improvements.. Finally,
the student will select one particular aspect of the organization's
operation, conduct a needs analysis and, using the needs analysis
as a basis, design a program to meet the need, including complete
provisions for implementation in.a PPBS format.

Text:; Clarence A. Newell.‘Human-BeHavior in Educational Adminis-
tration. Englewood Cliffs, NJ: Prentice-Hall, 1978.

Readings on Reserve:

Couch, Peter D., "Learning to Be a Middle Manager."”. Business
Horizons, February 1979, pp. 33-41. :

Hanson, E. Mark, "Educational Change." From his Educétional
_Administration and Orzanizational Behavior. Boston: Allyn
and Bacon, 1979, pp. 287-359.

Hersey, Paul and Kenneth H. Blanshard, "Planning and -Implementing
Change." From their Managing Orzanizational Behavior: Utilizing
Human Resources. 3d ed.; Englewood Cliffs, NJ: Prentice-Hall,
1977, pp. 273-306. .

Hughes, Larry and Gerald C. Ubben, "How to Communicate With'the
Public." From their Elementary Prinecipal's Handbook: A Guide
'to Effective Action. Boston: Allyn & Bacon, 1978, pp. 301-314.

nsystematic Plannihg and Project Management." From
ibida [ pp- 5"5.60'

Kotter, John P., "Power, Dependence, and Effective Management." .
' Harvard Business Review, July/August 1977, pp. 125-136.

.9;7
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Likert, Resis, "The Nature of Highly Effective Groups.". From
his New Patterns of Management. N.Y.: McGraw-Hill, 1961,
pp: 189-201. _

Mackenzie, R. Alec, "The Management Process in 3-D." Harvard
Business Review, November/December 1969, pp. 80 -87.

‘Owens, Robert G., "Organizational Change. From his Organlzatlonal
Behavior in Education. 2d ed.;: Englewood Cliffs, NJ: Prentice-
‘Hall, 1981, pp. 232-275..

/Serglovannl, Thomas J., "Admlnistrative Leadership and'Departmentu
Management: Concepts and Practices."” From his Handbook for -
Effective Department Leadership:  Concepts .and Practices in

Today's Secondary Schools. Boston: Allyn & Bacon, 1977, pp.
249-278.

bteller. Arthur w., Educatlonal Planning for Educatlonal Success.
: Bloomington, IN: Phil Delta Kappa, 1980.

Schedule:

Session 1: Human Relationships in Educational Organlzatlons
Basic principles of human relatlonshlps; schools as social
systems; bureaucratic, socio-political, and professlonal
aspects of schools.

Reading: Newell, chs. 1-3.

" Session 2: Communication in Organizations ’
‘Nature and types of communication; forms of feedback; effective
organizational communication.

Reading: :Newell, ch. &4.

-Session 3: Group and‘Organizational Relationships
" Nature and functioning of effective groups; Theory X, Y, and 2
organizations; the management grld; improving organizational
relatlonshlps.
-+ Reading: Newell, chs. 5 6 leert.

Session &4: Admlnlstratlve Roles in Education
‘Role complexity, conflict, and ambiguity; tyves of adminis- :
trative roles; self- analy51s of administrative style preference,
skills and attitudes, using School Administrator Style Inventory;
administrator evaluation; career development.
Reading: Newell, ch. 7; Couch; Mackenzie.

*

a
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Session 5: Organizational Climate
Effect of climate on teaching and learning; climate and ad-
ministration; effect of democratice behav1ors: accepting in-

dividual and group differences; improving organizational
¢limate.

Reading: Newell, ch. 8.

_Session 6: School~Community Relationships

Effects of social change, group differences, and ideological
fragmentation; enlightened school-community relations;
community involvement in schooling.
Reading: Newell, ch. 9; Hughes & Ubben,

"How to Communidate
With the Public.*”

»

Session 7: Field Trip to Community School

Session 8: Leadership

Trait-factor and situational approaches to leadership;
leadership tasks; sources and use of power; assumptions,
behaviors and consequences of team management.
Readlgg: Newell, ch. 10; Kotter; Sergiovanni..

Session 9: Change Strategies T
Necessity of change; organizational resistance; ‘individual

resistance; force field analysis; change agents; . organizational
development; three models of change. '

Reading: Hansen; Hersey & Blanshardi Owens.

Session 10: Program Planning

Five alternative models of planning; needs assessment,

and objectives; systems- approaches to planning.
Reading: Steller.

goals

Session 11:,Resource Allocation

. Priority settlng. PPBS; developlng and implementing a resource
‘allocation plan.

Session 12: FPield Trip to See PPBS System in Use

Session 15: Project Management :
Pro ject goals and purposes; project activities; responsibilities,
time-line and schedule planning; evaluation.

Reading: Hughes & Ubben, "Systematic Plannlng and Proaect
Management.

35



- -~ ~~Competencies-in—-Section 7.04 (47)'of“the~1979 edition of the
Massachusetts Department of Education's "Regulations for the
Certification of Educational Personnel" addressed in this course.

I, 3:u the effective administrator knows organizational charac-
teristics of schools and strategies of institutional change.

Enabling Activities: lectures, readings, discussions, and

_ field-based experience.

Evaluation Activities: the student will present a comprehensive
-analysis of the organizational structure of a school, indicating

problem areas and proposing strategies for bringing about
needed change in the school.

I, 51 the effective administrator knows sociology and philosophy
of education.

Enabling Activities: lectures, readings, discussions, and .
field-based experience..

Evaluation Activities+ the student will present a comprehensive
analysis of the organizational structure of a school.

II, 1: the effective adninistrator presents instructional goals
and policies effectively to teachers. students, parents, and
the community.

Enabling ActiVitiesx lectures, discussions, and field-based
experience. ‘ o .

Evaluation Activities: the student will prepare a comprehan-
sive set of recommendations for improving internal and ex-
ternal communications at his/her institution,

2

II, 2: the effective administrator presents the needs and con-

cerns of teachers and students to other administrators and to
the community.

Enabling ActiVities' lectures, discussions, and field-based
experience. . o

_Evaluation Activities: the student will prepare a comprehen- -
sive set of recommendations for improving internal and ex-
ternal communications at his/her institution.

III, 1: the effective administrator analyzes and defines the
educational needs of students, teachers, and the community.

Enabling Activities: 1lectures, readings, discussions, and
field-based "experience. .

Evaluation Activities: the student will design and conduct a -
needs assessmen” as part of a larger analysis of organizational -
i‘unctionincr of an educational institution.

10{},
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III, 2: the effectivé administrator plans and implements pro-
grams responsive to these needs.

Enabling Activities: lectures, discussions, and field-based
experience. :

Evaluation Activities: the student will design an appropriate
program to meet the needs indicated by the needs assessment
conducted in this course, and will include lines of respon-
sibility, program activities, time lines and schedules,
budget, and evaluation criteria. -

III, 3: the effective administrator allocates resources equitably
and efficiently. . ‘ _ g

Enabling Activities: lectures, readings, discussion, field
trip and demonstration, and field-based experience.
. Evaluation Activities: the student will, as part of the pro-
' ject in organizational analysis and program development,
design his/her proposed program in a PPBS format. o

III, 4: the effective administrator encourages staff and com-
munity initiative in the development of instructional programs.

Enabling-Activities: lectures, readings, discussions, .and a
field trip. .
~~ "Evaluation Activities: the student will, as part of a small
group, develop a rationale based on team management concepts,
for staff and community involvement in instructional program

development, and will prepare a record of his/her observations
at a community school. :

Iv, 4: the effeétivc administrator evaluates hié o)

r her own role,
behavior and performance. :

Enabling Activities: lectures and inventory completion.
Evaluation Activities: the student will, on the basis of: com-
pleting the School Administrator's.Style Inventory, develop
‘a s.elf~analysis of his/her administrative-style preference

and strengths/weaknesses in administrative skills.

V, 1: the effective administrator actively promotes the principles
. of a democratic society. -

Enabling Activities: 1lectures, readings, discussions, and -
field-based experience. .

Evaluation Activities: the student will, as part of a com-
prehensive analysis of the organizational structure and
functioning of an educational institution, report on prob-
lems associated with democratic functioning and present
recommendations for constructive change.
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Compétencies in Section 7.04 {48) of theé 1979 edition of the -
Massachusetts Department of Education's "Regulations for +he
Certification of Educational Personnel® addrecsed in this course
are the same as the above, except that I,3 above appears as

I,6 in (48), and:

I, 4: the effective administrator knows human relations and
community education.

Enabling Activities: 1lectures, readings, discussions, and
a field trip. . '

Evaluation Activities: the student vill prepare an analysis
of the organizational structure and functioning of an
educational institution, utilizing human relations concepts
in the analysis. He/she will also prepare a record of his/
her observations at,a community school.
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SYLLABUS

ED 8.54: PERSONNEL MANAGEMENT
Instructor: |

Phone: :
0ffice hours:

Purpose: This course will provide students with basic skills

in recruiting, selecting, developing, and evaluaulng per-
sonnel in educational organizations, with empha51s on

supportive supervision and effective 1nternal and external
communication skills.

Learning Objectives: At the end of this course, the student
will be able to: : :

o develop appropriate policies and procedures for recruit-
- ment and selection of personnel,

e 'descrlbe organlzatlonal de0151onmak1ng processes and
synamics relatlve to staff management;

e cite regulations and guidelines impinging an the respon-
sibilities of personnel managers;’

e describe the collective bargaining process, grievance pro-
. cedures, and compensation considerations, and evaluate
. their impact upon staff morale;

. select and utilize approprlate techniques for staff super-
vision, evaluation, and development; -

e ‘communicate effectively with school constituency groﬁps
Reéuirements: In this course, the student will:

° particlpate enthusiastically in class activities;

e read text and readings on reserve carefully;

e research and write a paper decribing various theories of
- 'supervlslon and evaluatlon of personnel;

e record observations’ of supervisory and evaluative techniques;

e design, deliver, and evaluate an in-service workshop;
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.Session 1: Introduction

e plan and conduct a needs assessmen® and report on it to
o admlnlstrstors and 1n a local publlcatlon;

o PO [ e e S s N AT A b A S Lt S 1 ¢ e e W 1)

e plan- and conduct a prOJect in. the superwvision of non-teachlng
personnel;

e complete a final examination.

Text: Ben Harris et al., Personnei Administration iﬁ Education.
Beston} Allyn & Bacon, 1979.

Readings on Reserve:

Argyris, Chris, Personnel Mahégemenf. N.Y.: Wiley, 196k,

Beatty, Richard and Craig Schneler. Personnel Administration:
An Experiential, Sklll -Building Approach. Reading: Addison-~
Wesley, 1977.

Castetter, Wllllam The Personnel The Personnel Function in ‘Educational Ad-

ministration. Zd ed.;: Macmlllan, 1930.

Herzburg, Frederick, "One More Time: How Do You Motivate Em-
ployees?” Harvard Business Review, January/February 1968.

‘Steinmetz, Lawrence, Managing the Marglnal and Unsatlsfactorv
Performer. Reading: Addlson-Wesley. 1969.

Schedule:
Session??; Functioné of Staff Personnel - Role-ﬁescriptions
Session 3: AManaging Personnel Services |
Seesion b Competency Specifications | | -
Seesion 531 Recruiting aﬁd Selectinngandidates

Session 6 Special Staffing .

. —_ T T T T “”‘*\
Session 7: Improv1ng Internal and External Communications '

Session 8: Due Process and Legal Requirements
Session 9 Compensation and Collective Negotiation
Seseion 10: Supervision and Grievance Procedures
Session 11: Fersonnel Evaluafion ‘

Session 12: Personnel Performance Improvement

Session 13: Traditions and Inﬁdvatioh'in Staffimé
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Competencles in Sectlon ? 0l (47) of the 1979 edltlon of the
Massachusetts Department of Education's "Regulations for the
Certification of Educational Personnel" addressed in this course:

I, 2: the effective administrator knows theorles and techniques
of superv1s1on and evaluation of personnel. {

Enabling ACthluiES' lectures. readlngs. d1scuss1ons. llbrary
research, and field-based experience. )

Evaluation Activities: the student will prepare a research
paper describing various theories of supervlslon and evaluation
of personnel, as well as a record of 0bserv1ng their implemen-

tation in field settings, and will compile a resource guide
for use in personnel management.

I, 4: the effective administrator knows theories and methods of
staff development and in-service education.

- Enabling Activities: 1lectures, readings, discussions, library
research, and field-based experience.
Evaluation Activities: the student will present a detailed
design for staff development. as well as designing, delivering

and evaluating an in-service workshop on instructional goals
and improvement,

,

I1, 1: the effective administrater presents instructional goals
and policies effectively to teachers, students, parents, and
the community.

Enabtling Activities: lectures. discussions, and field-based
experiences.
Evaluation Activities: the student will design, deliver and

evaluate an in-service workshop on 1nstruct10nal goals and
improvement.

II, 2: the effective administrator presents the needs and con-
.cerns of teachers and students to other administrators and to
the community.

-— —Enabling Activities: lectures. discussions, and field-based
‘ -experience.
Evaluation Activities: the student will design and conduct
‘a needs assessment to identify and prioritize the concerns
of both teachers and students. On the basis of this assess-
ment, the student will draft an article for local publication
and an outline for a presentation to administrators of the
results of the assessment.

<
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III, 1: the effective administrator analyzes and defines the
educatlonal needs of students, teachers, and the community.

Enabling Activities: lectures, readings, discussions, and
field-based experience. \
Evaluation Activities: the student will design and conduct

a needs assessment to identify and prioritize the concerns
of teachers and students.

IV, 1:+ the effective administrator selects, uses, and inter-
prets appropriate evaluation teohniques and instruments.

AN
Enabling Activities: lectures, readings, discussions, and .
‘ field-based experience. N .
Evaluation Activities: the student will plan and conduct a
project in supervisiosn of non-teaching personnel in a
school in which he/she will evaluate the performance of
different categorles of personnel and present a report
justifying the techniques and instruments utilized.

IV, 2: the effective administrator uses the results of evaluation'
to improve programs and the performance of personnel.

Enabling Activities: lectures, readings, discussions, ‘and .
field-based experience.

Evaluation Activities: the student will plan and cunduct a

- project in the supervision of personnel in which he/she, on
the basis of an evaluation of the performance of different
categorles of personnel, will design procedures for the

improvement of personnel performance and present a report
on-the activity.

IV, 3: the effective admlnlstrator superv1ses staff 1n an
equltable, open and constructive manner.

Enabling Activities: lectures, readings, discussions, and.. ..
field-based ‘experience. -

Evaluation Activities: the student will plan and conduct a
project in supérvision of non-teaching personnel and present
a report which will 1nc1ude statements by the persons super-
vised addressing his,/her supervisory behavior and making

- suggestions for improvement, as well as a statement by the
student detailing how he/she implemented this standard and
how hls/her performance might be 1mproved.
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IV, 4: the effective administrator evaluates his or her own
role, behavior 'and performance.

Enabling Activities: lectures, discussions, and field-based
: experience. L .
Evaluation Activities: the student will conduct a personnel
- supervision project and present a report, including an
analysis of how he/she implemented the standard on super-
vising staff in an equitable, open and constructive manner
- and indicating how his/her performance might be improved.

V, 3: the effective administrator accepts and respects in-

dividual and group differences in values, religion, race,
language, and social background.

Enabling Activities: 1lectures, readings, discussions, and
field-based experience.

Evaluation Activities: the student will, at the end of. a
project on personnel supervision, seek feedback from
personnel supervised regarding the equitableness, sensitivity
and responsiveness of his/her supervisory behavior, and will
develop a statement detailing how he/she implemented this
standard and how his/her performance’might be improved.
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SUEFOLK UNIVERSITY

 QUISIDE COURSE AUTHORIZATION REGUEST FORY N

ALL students requesting authorization to take courses at institutions other than Suffolk
University, must complete this form for consideration. Permission is granted to take
course(s at other institutions only under extenuating and emergency circumstances.

UNDERGRADUATE STUDENTS - MAY NOT take courses at other institutions. 4§ they are within
Zie Last thinty (30] howds of Zhein degree nequirements; 4g they have trhansferrned sixty-
two (62) semester houns on mone into Suffolk University; on i¢ they Live on work within
fonty (40) miLes of Suffoll University.

" GRADUATE STUDENTS - may transfer a maximum of six (6) semester hours of credit into
their graduate program. : : :

This form must be completed, signed by your major advisor and returned to the Dean of
Students Office with the official course description attached for request evaluation.

- PLEASE ALLOW AT LEAST ONE WEEK FOR PROCESSING. YOU WILL BE NOTIFIED OF THE DECTSTGH
' - VIA MAIL. -

HATE

ADDRESS (mailing)

City ‘ State Z2ip Coae

REASON FOR TAKING COURSE(S) ELSEWHERE

© 3. v7i0 144 GFFERING COURSE(S)

FALL 19 | SPRING 19 ) SUMER 13
COURSE(S) e | SEM. WRS. _ —
SEM. HRS.
_ SEM. HRS.

MAJOR ADVISGR'S SIGNATURE (indicating approval of course and request)

_Déan of Student{s Approva{
' Denial

- 1ig
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'EDUCATION 8.80: PRACTICUM IN ADMINISTRATION
‘ ' : HANDBOOK '

Department of Education
Suffolk University -
Boston, Massachusetts 02114



To the User:

The attached instructions and forms have been developed to assist

students,” cooperating practitioners and university supervisors in

. ‘;
planning, organizing, supervising and evaluating practica in

tional ‘administration. We would aépreciate suggestions from
with regard to édditibns, emenaations and clarificaﬁions for
editions.

| Joséph M. McCarthy, Ph.D.

Division Coordinator
Administration & Supervision

educa-

users

future
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Sﬁatemenfdf thicsb
e
| Schooz ﬂamiﬁistrafors

ﬂn educational administrator’s professional behavior must conform to an ethical
code. The code must be idealistic and at the same time practical, so that it can

FY S

o apply reasonably to-all educational administrators. The administrator acknowledges
" that the schools belong to the public they serve for the purpose of providing educa-

tional opportunities to all. However, the administrator assumes responsibility for
providing'professional leadership in the school and community. This responsibility

requires the administrator to maintain standards of exemplary professional conduct.

It must be recognized that the administrator’s actions will be'viewed and appraised

by the community, professional associates, and students. To these ends, the adminis-

tratorsubscnbcs to th&followmo statements of standards.

- . The educanonal adxmmstrator*

. 7 Mak&s the well-belng of students the fundarnental value of all decision makmo
. and actions. ..

Fulﬁlls professlonal responsxbxlmes with honesty and integrity.

-

&

Call 1nd1vxduals

2, o
. 3 Supports the pnncxple of due process and protects the civil and human nghts of '
4

Obeys local, state, and national laws and does not knowingiy join or Support

-amzatlons that advocate d1rectly or 1nd1rectly, the overthrow of the govern-
-ment )

' 5 Imp]ements the governing board of education’s policies and administrative
rules and regulatrons

Pursues appropriate measures to correct those laws, pohcxes, and regulations
that are not consistent with sound educational goals. '

Avoids usmg posmons for persona] gain through political, social, religious,
economic, or other influence. .

-00\,10\

Accepts academic. degrees or professional certlﬁcatlon only from duly accredited
1nst1tut10ns

] O Honors all contracts untrl fulfillment or rclease.

1Y ‘auqtmns.the <tandardsar@seeks to improve the eficctiveness of the profession

N\

'\(D'

through research and continuing professnonal development

Appioved by AASA Exccutive Commiztee, Scptember, 1976

Embraced by NCAR, May. 1976

114



SUFFOLK UNIVERSITY
Department of Education

INSTRUCTIONS FOR PRACTICUM IN ADMINISTRATION

The Practicum in Administration is a phase of professional preparation in -
which a student nearing a completion of his/her program does field work
~under the superv151on of a cooperating practicing administrator and a ° - .
“University supervisor so as to develop competence in carrying out adminis-
‘trative responsibilities and putting into practlce knowledge and skills
acquired in the coursework in the program.

The follow1ng regulatlons govern the Practicum in Admlnlstratlon-

- 1. The Practicum in Admlnlstratlon is the culminating experience for
° : students in administrative .education programs. In the ordinary
L course of events, therefore, a student ought to have completed at
least eight courses in the program, inc ing stipulated pre-
practicum courses, and have no unmatched grades of "C" prior to
beginning the practicum. :

2. The individual student is responsible for arranging the details of
his/her practicum in the course, Educa tion 8.70, Field Experience,
and having it approved jointly by the cooperating administrato:r and
the University supervisor at a joint proposal hearing. Students may

not begin the actual work ‘of the practicum until. their proposal has
such approval.~

. 3. The five stages in the development of a practicﬁm are:

a. submission of a formal proposal;

b. meeting of the student, cooperating administrator(s)’
and a faculty committee to approve the proposal;

c. submission of a summary of agreements/modifications

" reached at the above meeting; ' ,

d. action phase, including ongoing supervision by the
cooperating administrator(s) and field observation by
the designated university supervisor; _ -

e. submission of student's final report to cooperating
administrator(s) and university supervisor;

f. final meeting of .student, cooperating administrator (s)
and university supervisor for summative evaluation and
grading.

. 4. Students seeking approvai for a practicum prbposal must submit
the written proposal in triplicate to Professor McCarthy and

———————————are—then—responstb%e—for—arrangtng—to—brrng—together—the—cooperating——_‘—_——‘
administrator(s) and a faculty committee for the proposal hearing.

5. The completed proposal must specify the competencies to be addressed
in the practicum (from the 1979 edition of the Massachusetts Board of
_Education's Regulations for the Certification of Educational Personnel,
Section 7.04 (47) or (48) as attached), specific duties to be assumed
and tasks to be undertaken, the time frame, .the lines of responsibility,
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the expected outcomes, and special factors to be noted in evaluation.
A copy of the proposal format is attached, as well as copies of for-
mative and summative evaluation forms.

6. Students must undertake suitable administrative responsibilites in the’
role and at the level of the certificate sought within their own systen
or institution or within a different system or institution, under the
direction of a competent and appropriate cooperating administrator.

7. The cooperating administrator must hold or be specifically exempt from
‘holding the appropriate administrative certification and must be or
have once been tenured. -Great care ought to be exercised in the ch01ce
and briefing of the cooperating administrator.

8. A minimum of 150 clock hours (% time for 1 semester or % time for the
academic year) must be devoted to the action phase of the practicum,
not .including time spent in generating reports. The student must take
on clear administrative duties for at least half that time, and full
responsibilities of the role for a substantial period. The student is-
responsible for keeplng a detailed log of his/her tasks and the time
devoted to them.

9. Completion of the practlcum entails submission of a detailed report in
triplicate. This report must discuss the achievement of the stated
competencies, analyze critical incidents which arose, and review the B
entire administration of the project crltlcally. A copy of the f1na1
report format is attached.

10 A grade of B or better is requlred for successful completlon of the
student s program. :

"11. The unlvers1ty supervisor w111 be responsible for grading the .
practicum after reaching agreement on the grade with the cooperating
administrator on the basis of the formative evaluations, study of
the student's log and final ‘report. Disagreement of the university
supervisor and cooperating administrator on the final evaluation will
be resolved by a third person chosen by them.




Suffolk University
- PRACTICUM IN ADMINISTRATION ,

PROPOSAL INSTRUCTIONS

k]

Listed below are the general guidelines to be used in developing proposals
for the Practicum in Administration. Proposals should include each item .
listed below. - While they should be concise, proposals may be of any length.

1. Personal Needs to be Addressed

The proposal must address specific knowledge, skills and attitudes
which will be of demonstratable use to the individual in the.
administrative role at which he/she aims. The practicum must be
structured to include exercise of the competencies listed in the 1979
edition of the Massachusetts Board of Education'’s Requlations for the
Certification of Educational Personnel, Section 7.04 (47) or (48) as.
appropriate. With the assistance of the University Superviser, the
student will conduct a self-evaluation to determine the measure in

" whcih the exercise of each competency must be stressed in the practicu.
This section will summarize that self-assessment.

2. .Statement of Objectives

- Specific and well-defined objectives should flow directly from the needs
. analysis. A particular competency may require only one objectlve or
o several different objectives. Each objective should describe the
.anticipated outcome. if the objective is successfully achiewved, this
ountcome to be statad in achievement of behavioral terms. Each objective
should be realistic.and achievable, not overstated or too broad in scope.

-

3. Practicum Activities

After ‘the objectives are formulated, a program of activities should be
designed to achieve the objectives. .These-activities must include a
broad and representative variety of tasks typical of the supervisor/
director or principal role. The student must, take on clear administrative
duties for at least one-half of-the time and the full responsibilities of .
the role for a substantial period, and the proposal must state clearly how
this is to be done. If the practicum involves multiple assignments.
more than half the practicum must be spent in one assignment. The
proposal must state clearly the level on which certification will be

sought, and the activities of the practlcum must be relevant to that
level.

4. Pro;ect Management

Proponals must descrlbe the llnes of respon51b111ty for project management
and indicate what provisions have been made to 1nsure sufficient time for

. '~ adequxzte management of the project. wuines of authority and responsibility
for z1l personnel should be specified. Qualifications and role descriptions
should be 1nc1uded for all management, teachlng and consultant personnel.

ﬂ | -. ‘. 11/




° .

T is section must explicitly certify that the cooperating administrator

" holds oz is specifically exempt from holding an appropriate certificate

and is or has once been tenured. .
Evaluation Design

» .
The practicum will be evaluated jointly by the university supervisor and
the cooperating administrator with the assistance of input from the -
student. The three will meet at the onset of the Practicum ‘to approve
the proposal, explain standards and procedures of evaluation, and agree
on a mediator in the event mediation ‘'should become necessary. They will
meet on-site with the student for formative evaluation, at which time
each of the three will complete a copy of the attached Formative .
Evaluation Form. Upon completion of the practicum, they will convene for
a final meeting at which they will review the student’'s activity log, the
final report, and other matrerials as appropriate before completing a copy
of the Summative Evaluation Form and agreeing upon a grade. To assist
this process, the proposal must contain a format for evaluation of each .
objective. Criteria should be described for measuring whether the anti-
cipated outcome for each objective is achieved. The proposal should also
specify evaluation measures such as questionnaires on attitude, performance,
observations, etc., standardized or specially developed tests, reports on
participation,,behavior, or performance, documentation of attendance.at
meetings, numbers of requests for information, material, or assistance,
and other measures to supplement and assist the evaluation efforts of the
university supervisor and cooperating administrator. The proposed

‘mediator should also be indicated.

Approvals

The proposal should bear the-attached cover sheet, "Practicum Proposal
Form” for signature by the parties involved. Should proposal modifi~
cations be suggested in the proposal hearing, the student is responsible
for preparing an addendum to the proposal stipulating such modifications.




Suffolk University

DEPARTMENT OF EDUCATION

"
'

'SUPERVISOR/DIRECTOR PROGRAM

COMPETENCIES MANDATED FOR CERTIFICATION

Attached are the specific competencies mandated in Section 7.04 .(47) of the
1979 edition of the Massachusetts Board of Education's Regulations for the
Certification of Educational Personnel. Core and program requirements in

the Supervisor/Director Program have been designed to address these compet=-

encies, and students must take care to’ design their Practicum in Admlnlstxation
to address them.

(47) Supervisor/Director

(a) Requlrements
1. possession of a Massachusetts teacher's certificate

2. three years of employment in the role covered by
that certificate
3. completion of-a pre—practlcum conSLStlng of 24 semester
hours of course work and other experiences on the graduate
level as defined by Standards I-V, below
4. completion of a half practicum (150 clock’ hours) within
one year, or an internship (300 clock hours) within two

. years, judged successful on the basis of the standards.
The practicum or internship must include responsibility for
supervision or direction within the same area of education -
(e.g., special education, elementary education, guidance,

- science) as the candidate's teacher's certificate

(b) Standard I. The. effective director or supervisor knows:
1. theories of curriculum design and evaluation

2. theories and technlques of supervision and evaluatlon
of personnel

3. organizational characteristics of schools and strategles
" for institutional change

‘4, theories and methods of sfeff development and in-service
education -

5. sociology and philosophy of education
6. recent research in methods of teaching and learning

(c) Standard 1I. The effectlve administrator communlcates

clearly and appropriately. To meet this standard the ‘candidate
will demonstrate that he or she:

lw——fmesents_lnstzuctlonal_goals_and_nnl1c1es effectively

~to teachers, students, parents, and the community

2. presents'theeneeds‘and concerns of teachers and

students to her administrators and to the community
e col



(a) Standard IIXI. The effective administrator sets goals,
establishes priorities, allocates resources and facilitates the
instructional process in response to the needs of learners,
teachers, and the communlty. To meet this standard, the
candidate will demonstrate that he or she:
1. analyzes and define2s the educational needs of students,
teachers, and the community » -
2. plans and implements programs respon51ve to these needs
3. allocates resources equitably and efficiently
4, encourages staff and community initiative and involvement
in the development of instructional programs
5. coordlnates related aspects of 1nstructlona1 programs

(e) sStandard IV. The effective administrator uses the results of
various evaluative procedures to assess the effectiveness of
programs and personnel. To meet this standard, the candidate
will demonstrate that he or she:

l. selects, uses, and interprets approprlate evaluatlon

techniques and instruments

2.._.uses the results of evaluation to 1mprove programs

and the performance of personnel

1. supervises staff in an equitable, open, and const.ruCtlve

-anner

4. evaluates his or her own role, behavior and performance

(5) standard V. The effective administrator deals in an equltable,
sensitive and responsive manner with students, teachers, parents,
and the community. To meet this standard, the candldate w111
demonstrate that he or she: : :

l. actively promotes the principles of a democratic society

2. fosters a school eavironment favorable to openness of

inquiry and devoid of ridicule

3. accepts and respects individual and group differences

in values, religion, race, language, and social background
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Suffolk University

DEPARTMENT OF EDUCATION
SCHOOL PRINCIPAL PROGRAM

-

COMPETENCIES MANDATED FOR® CERTIFICATION -

Attached are the specific competencies mandated in Section 7.04 (48) of the
1979 edition of the Massachusetts Board of Education's Regulations for the
Certification of Educational Personnel. Core and program requirements in
the School Principal Program have been designed to address these competencies,

and students. must take care to design their Practlcum in Administration to
address them. /

e

(48) School Prinicipal (N-6)/ (5-9) (9-12)

]

~(a) Requirements /
. 1. possession of a Massachusetts classroom teaching certificate
2. three years of employmznt in the role covered by that
certificate /

3. completion /of a pre-practicum consisting of 24 semester
hours of courses and other experiences on the graduate level
as defined by Standards I - V, below
4. complegzon of a half practicum (150 clock hours) within
one year, or an internship (300 clock hours) within two
years, judged successful on the basis of the standards
(b) Standard I. The effective principal knows:

1. theories of curriculum design and evaluation

- 2. theories and techniques of supervision and evaluatlon

of personnel

3. school law, budgeting, plant management

4. human relations and community education

5. . sociology and philosophy of educa Hon.

6.. organizational characteristics of schools and

strategies for institutional change

. iy

(c) Standard II. The effective administrator communicates
clearly and approp.iately. To meet this standard, the candidate
will demonstrate that he or she:: :

1. presents instructional goals and policies effectively

to teachers, students, parents, and the community

2. presents the needs and concerns of teachers and students

to other administrators and to the communlty

td) q+agdaxdilll,__mhe_effectiue_admigieggegortse;sfgoalsf~_

establishes priorities, allocates resources and facilitates the
TTinstructional process inresponse to -the needs-of-learners, -——
teachers, and the community. To meet this standard, the
candidate w1ll demonstrate that he or she;
1. analyzes and defines the educational needs of students,
teachers, and the community

o " | ;;1231:




2. plans and implements programs responsive to these
needs

5 3. allocates resources equitably and eff1c1ent1y
4. encourages staff and community initiative and
involvement in the development of instructional programs
5. coordinates related aspects of instructional programs.

({(e) standard IV. The effective administrator uses the results
of various evaluative procedures to assess the effectiveness of
Programs and personnel. To meet this standard, the candidate
will demonstrate that he or she:

1. selects, uses, and interprets appropriate evaluation
techniques and instruments

2, uses the results of evaluatlon vo improve programs
and the -performance of personnel 5
3. supervises staff in an equltable, open, and constructive
manner

4. evaluates his or her own role, behavior and performance

-

.. . .+ _ (f) standard V. The uffective administrecor deals in an equitable,
- © * . -sensitive and responsive manner with students, teachers, parents,
and the community. To meet this standard, the candidate will
demonstrate that he or she:

1. actively promotes the principles of a democratic society -

2. fosters a school environment favorable to openness of

inquiry and devoid of ridicule ,

3. accepts and respects individual and group differences

.1n values, religion’ race, 1anguage, and social background




Name ~

Suffolk Universi ty
PRACTICUM IN ADMINISTRATION ‘/JTQ*ﬁ.

)
PRACTICUM PROPOSAL FORM . o I

1. Proposal Title:

Y 2. Site:

-

3. Persons who will have primary responsibility for assisting in this

practicum: ,
Name = Affiliation . . Phone .~ Function in Practicum -
4. Practicum begins on - . and will end on

(date) ) ~ (aate)

5. The enclosed material is trueAand complete to the best of my knowledge,
and represents adequately my intentions in undertaking the practicum.

g

(signed) ’ . ‘ N
6. The attached proposal is accepted as a basis for undertaking the practicum
{subject to modifications also attached). o uA,wﬂ’“
" (signed) .

(university supervisor)

(cooperating administrator)
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Suffolk University
- PRACTICUM IN ADMINISTRATION

FINAL REPORT INSTRUCTIONS

.
- ..

" The final report on the practicum should explain the goals of the project

and demonstrate the way in which the objectives were/were not achleved.
It should include the following parts:

1. Analysls of the;Role

Utilizing the previously prepared analysis of the organizational

structure of the practicum setting this section should draw a

synthetic picture of the unique characteristics and problems of

the setting. ‘ ‘ ; i

e

-f-~23f;Analy51s of Act1v1t1es -

Thls sectlon should comprlse a brief but trenchant narratlve of the o
progress of the practicum, including analysis of critical incidents
which.arose, any modifications made in the plan, and a critical
review of the administration of the project.

3. Assessment of Progress

- With reference to the background prov1ded by the previous sectlons,
‘. this part of the report should examine the achievement of each v
competency. Special care should be taken in this part of the report,
and constant reference should be made to the outcome of evaluation
techniques suggested in the proposal. Items of evidence may be
attached as appendices. The log of activities should also be attached
as an appendix.
4. Cover Sheet ' : €
The final report shoul@ bear the attached cover sheet, a copy of
which must be submitted to the Bureau of Teacher Certification and
Placement of the Massachusetts Department of Education by those’
. applying for aspropriate administrative certification.

o . __ 124
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Commonwealth of Massachusetts
Department of Education ‘
BUREAD OF TEACHER PREPARATICON: CERTIFICATION AND PLACEMENT

. Practicum {or Internship) Report

> 3

This form fé issued pursuant to regulations adbpted‘under M.G.L. c. 71,
s. 38G, and it or a form containing the same information must be completed
and filed with the Bureau by all applicants for certification except those

who are applying under the Interstate Agreement on the Certlflcatlon of
Educational Personnel.

PART I - To be completed by the applicant (and/or college supervisor)

1. Name: o N ' - 2. Soc. Sec.. f#:
32 Address: L -
4. College: ’ e

5. , Nature and length -of three prepractlcum field experlences.

6. Practicum (or college-supervised internship) course number:
Course title: A
Number of credlts-
When taken-'

" (If this is- a report on a locally superV1sed internship, attach a copy
.of the Bureau! S internship approval form instead of answerlng
Question 6.)

Practicum' (or internship) site(s):

Grade level(s) of students: c e e .
Approximate number of clock hours spent, obserV1ng' assisting:
taking on full responsibilities of the role:

10. Other Massachusetts certificates or approvals held, if any:

0.0 ~

PART IIX To be completed by the college supervisor

Name: ‘ S Position:

The applicant has completed a practicum or internship which has been

designated by the college as partial preparation for the following
cert1f1cate-

npART IIT To be completed by the cooperatihg practitioner (or local evaluator)

Name: ' ) ; : Position:
School system: ' Tenure status:
Massachusetts Certificate #: © Field(s):




PART IV  To be initialled as indicated (If locally sponsored
1nternsh1p, local evaluators should initial in place
of college supervisor and cooperatlng practitioner)

-

.l. An initial meeting was held at which the standards and the procedures

for evaluatlon were explained to the appllcant

Applicant: College Supervisor: 'cOoperating'PractitOner;

2. A meeting was held midway through the practicum or internshlp at whlch
the appllcant s progress towards meeting the standards was discussed.,

Appllcant- ‘College SuperV1sor-" Cooperatlng Practltloner- '

3. A flnal meetlng was held at which the evaluation of. the appllcant was

explained and at which the applicant- had ample opportunity to raise
questlons or ob]ectlons.

Applicant: College Supervisor: ‘Cooperating Practitioner:

———————

PART V. To be completed by ‘the cooperatlng practltloner and/or college
supervisor and/or -local evaluator(s) - ¢ :

-

4'ASTANDARD'I The applicant is knowledgeable in the field of cert1f1catlon

Yes' - No:

STANDARD II The applicant communlcates clearly, understandably, and .
: approprlately : ' ] - :
v . Yes: No:
STANDARD III The applicant sets goals, establishes priorites, allocates
) . resources and facilitates the instructional process in
- response to the needs of learners, teachers, and the communlty.

P

Yes: B} ' No: . !

" STANDARD IV  The -applicant uses the’ results of various evaluatlve procedures .

to assess the effectiveness of programs and personnel

‘ Yes: _ ‘ No: )

-

STANDARD V The applicant deals in an equltable, sensltlve and responsive,
‘manner with students, teachers, parents, and the conmunlty

Yes: , No: ‘ <

Signed: - Cooperating practitoner (or local evaluatc

College supervisor (or local evaluator)

Mediator (if necessary: seeiRegulation .
7.02 (12)) -

126
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Suffolk University

. , Practicum in Administration
Supervisor/Director Program

2

GUIDELINES FOR COOPERATING ADMINISTRATORS

A. Introduction . C ‘.-'

Tralnees will engage in a program of field work and wlll : ‘
work under the joint direction of a cooperating administrator and
o a university supervisor. A detailed. explanation of the expectations
~-————— Oof the trainee and the role of the cooperating administrator are
~ "» .- discussed.in the following sections.’

The development of particular competencies through participation in-
the program necessitates that certain opportunities and experiences
_ be present. Because of the differences among schools these opportu-
nities and experiences will sometimes vary in degree from school to
. school, but every effort should be made to have trainees share as
' fully in ‘the available opportunltles as p0551b1e.

The dynamics of the 1nterpersonal relatlonshlp between the trainee and
supervisor are factors which determine the richness, depth and breadth
of the field work experlence. As a result; the interpersonal dimension

_of the field work experience is one which must be carefully nourlshed
and continuously assessed. .

In order to provide for the development of competencies, the follow1ng
list of experiences will be used as a gu1de for trainees, and
supervisors.

B. Competencies to be Developed §y Trainees

Standard I. The effective director or superv1sor knows:
1. theories of currlculum de51gn and evaluation
2. theories and technlques of supervision and evaluation
of personnel . .
3. organizational characterlstlcs of schools and
strategies for institutional change -

4, theories and methods of staff development and in~
service education °
5. sociology and philosophy of education
6. recent research in methods of teachlng and learnlng

Standard II. The effective administrator communicates clearly and

appropriately. To meet this standard,_the candidate will demonstrate
. that he or she: »

1. presents instructional goals and policies effectively to

teachers, students, parents, and the community

2. presents the needs and concerns of teachers and students

to other administrators and to the community '
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Standard III. The erfcctlve administrator sets goals, establlshes
priorities, allocates resources and facilitates the instructional
process in response to the needs of learners, teachers, and the
community. To6 meet this standard, the candidate: w111 demonstrate
~that he or she: .
1. analyzes and deflnes the educatlonal needs of students, teachers,
and the community ° .

2. plans and'lmplements Programs responsive to these needs I
3. allocates resources equitably and efficiently '
4. encourages staff and community initiative and anOlvement

in the development of instructional programs

5. coordinates related- aspects of instructional programs

Standard IV. The effectiye administrator.uses the results of various
evaluative procedures to assess the.effectiveness of programs and
personnel. To meet this standard, the candidate will demonstrate that
he or she: *
1. selects, uses, and interprets appropriate evaluatlon technlques
and-instruments

. ___ 2. uses the results of evaluatlon to 1mprove programs and the

- _ performance of personnel = . . : :

- 3. supervises staff in an equltable, open; and constructive manner

4. evaluates his or her own role; behavior and performance

Standard V. The effectlve administrator deals in an equitable, - i

sensitive and responsive manner with students, ‘teachers, parents,

and the community. To meet this standard, the cand1date will demon- .
" strate that he. or she: °

1. actively promotes the principles of a democratlc soc1ety

2. fosters a school environment favorable to openness of

inquiry and devoid of: ridicule :

3. accepts and respects individual and group dlfferences in

values, religion, race, language, and social background

C. The Role of the Cooperating Administrator

1. The-challenge : '

The cooperating administrator has the major responsibility of
making the field work program a good learning situation for the
trainee. His/her commitment to the program and interest in the needs
of the trainee can be one of the chief factors in the effectiveness
of the experience for both the trainee and for the cooperating school.
The cooperating administrator becomes a member of the teaching team and
shares crucially in the. induction of the trainee into the profession.
The grade awarded the trainee for the practicum must be determined by
-agreement of the cooperative administrator and the university supervisor.
Should they:fail tc agree, a mediator must be consulted.

-~

2. Personal relations with trainee s
a. Respect the personal integrity of the trainee.
b. Accept the trainee both as a student and as a fellow
- administrator. : ?
c. Establish and maintain informal, frlendly working
relations with the trainee.
128
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d. Encourage the trainee to express his/her own oplnlons and to
feel free to come to you to discuss problems.
-- e. Encourage the trainee to make his/her own decisions, based
on defensible standards rather. than asking you to make a
decision.

f. Originate and suggest new 1deas without domlnatlng the trainee's
thought and action.
. g. Take an empathic interest in the trainee's personal problems
and be tactful and helpful in assisting him/her in the adjust- -
ment to personal problems, responsibilities and limitations.

ok

L]

3. Provision of opportunities for skill developrent
. a. Make a definite arrangement for the tim=, place and
. frequency of supervisory conferences. )
b. Develop a system of evaluation and share your judgments with
your trainee to develop new ideas and put them into practice. .
c. Encourage . your trainee. to develop new 1deas and put them into
practice.
. d.. Clarify the tralnee s res poﬁsibilities and-privileges and-
- . give him/her security in knowing what is expected the first
o "' - day, the first week and periodically-. throughout the assignment.
e. ' Clarify the trainee's relationship to the administration, =~ .
teachers, pupils and parents, and give him/her an understanding
of the proper channels of communication and ways of working.
f. Make a place for the trainee in the profe551onal life of the
school staff. Y
“ge -Develop a team relationship so that the tralnee feels he/she
- is a partner in a going concern.
h.. Assist the trainee in developing a workplan and in arranging
experiences throughout the school and community.
i. Assist the trainee in securing opportunities to discuss
’ profe551onal matters with other staff members.
j. Refer the trainee to sources of information and 1llustrat1ve:
material. . :

k. Refrain from dumplng vour own "busy work"” on the tralnee.,
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Suffolk University s

Practicum in Administration . o

School Principal brogram

GUIDELINES FOR COOPERATING ADMINISTRATORS

A. Introduction,

Trainees will engage in a year long program of- field work and will work
under the joint direction of a cooperating administrator and a unlversity
supervisor. ‘A detailed explanation of the ‘expectations of the trainee

and the role of the cooperating- administrator are discussed in the
folloWing sections. :

The development of partlcular compatencies through participation in the

program necessitates that certain. opportunities and experiences be

present. Because of the differences arong schools these opportunities

and.experiences will sometimes vary in degree from school to school, but
. every effort should be made to have trainees share as fully in the avail-
" ‘able opportunities as possible. i

The-dynamlc, of the interpersonal relatlonshlp between the ‘trainee and .
supervisor are factors which determine the richness, depth and breadth -
of the field work experlence. As a result, the 1nterpersonal dimension
of the field work experience 1s one whlch mst be carefully nourlshed
and contlnuously assessed.

. . In order to provide for the development of competencies, the following-
list of experiences will be used as a guide for trainees, and supervisors.

B.  Competencies to be Developed by Trainees

Standard I. The effective principal knows:

1. theories of curriculum design and evaluation

2, theorles and techniques of superv151on and evaluatlon of
personnel e

3. 'scheol law, budgeting, plant management

4. human relations and community education

5. sociology- and philosophy of education-

6. organizational characteristics of schools and
.strategies for inscitutional change

Standard II. The effective administrator communicates clearly and

appropriately. To meet this standard, the candidate will demonstrate
that he or whe: '

1. presents instructional goals and policies effectively to
teachers, students, parents, and the community

2. presents the needs and concerns of teachers and students
to the community
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Standard III. The effective administrator sets goals, establishes

priorities, allocates resources and facilitates the instructional
Process in response to the needs of learners, teachers, and the
community. To meet this’ standard “the candldate ‘will demonstrate
that he or she:

1. analyzes and defines the educational needs of students,
teachers, and the community - te
. Plans and .implements programs responsive'to these needs

. allocates resources equitably and efficiently .

. encourages staff and community initiative and 1nvolvement
the development of instructional programs

coordinates related aspects of instructional programs

}ngbwl\)

Standard IV. The effective admlnlstrator uses the results of various
evaluative procedures to assess the effectiveness of programs and
personnel. To meet this standard, the candidate will demonstrate that
he or she: ° ‘ . '

1. selects, uses, and interprets appropriate evaluation techniques

and instruments :

2., uses the results of evaluation to 1mprove programs and the
performance of personnel

3. supervises staff in-an equitable, open, and constructive mannex

4. evaluates his or her own role, behavior and performance

Standard V. The effective administrator deals in an equitable,
sensitive and respons1ve manner with students, teachers, parents, and
the community. To meet this standard, th= candidate will demonstrate
that he or she: ' ‘

" 1. actively promotes the principles of a democratic society

2. fosters a school environment favorable to openness of -

inquiry and devoid of ridicule :

3. accepts and respects individual and aroup &iffecences in values,
religion, race, language, and social kzckground

The Role of the Cooperating Administrator

1. ‘the challenge - .
The cooperating -administrator has the major responsibility of
making the field work pvogram a good learning situation for the
trainee. His/her’ comritment to the program and interest in the needs
of _the trainee can ke one of the'chief factors in the effectiveness

:of the ‘experience for both the trainee and for the cooperating school.
The cooperating administrator becomes a member of the teaching team

and shares crucially in the .induction of the trainee into the profession.
The grade awarded the trainee for the practicum must be determined by
agreement of the cooperative administrator and .the university supervisor. -
Should they fail to agree, a medlator must be consulted.

2. Pers01a1 relations w1th trainee : 1
‘a.  Respect the personal integrity.of the-trainee.
b. . Accept the trainee both as a student and as a fellow administrator.
c. Establlsh and maintain 1nforma1, friendly worklng relations with
the trainee.

13



d. Encourage the trainee to express his/her own opinions and
to feel free to come to you to discuss problems.-

e. Encourage the trainee to make his/her own decisions, based on

defensible standards. rather than asking you to make a decision.
f. Originate and suggest new ideas w1thout dominating the trainee’s
thought and action.
g. Take an empathic interest in the trainee’s ‘personal problems and
be. tactful and helpful in assisting him/her in the adjustment
to personal problems, responsibilities and limitations.

Provision of opportunities for sk111 development

a. Make a definite arrangement for the time, place and frequency
«-of supervisory conferences.

b. Develop a system of evaluation and share your judgments with

your trainee to develop new ideas and put them into practlce.

c. Encourage your trainee to develop new ideas and put them into

v practice.

d. Clarify the tralnee s responsibilities and pr1v11eges and. give

him/her security in knowing what 'is expected the first day, the

first week and perlodlcally throughout the assignment.

e. Clarify the trainee's relationship to the administration,
teachers, pupils and parents, and give him/her an understanding

_ of the proper channels of communication and ways of working.

f. * Make a place for the trainee in the professiocnal life of the

" school staff.

g. Develop a team relationship so that the trainee feels he/she

* is a partner in a going concern.

h, BAssist the trainee in developing a workplan and in arranglng
experiences throughout the communlty.

i. Assist the trainee in securing opportunities .to discuss profes—
sional matters with other staff members.

j. Refer the trainee to sources of information and 111ustrat1ve

'~ .material. . :

k. Refrain from dumplng your own "busy work™ on, the tralnee.

18



4. theories and methods of staff development
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SUFFOLK UNIVERSITY
DEPARTMENT OF EDUCATION
SUPERVISOR/DIRECTOR PROGRAM

P - PRACTICUM IN ADMINISTRATION EVALUATION FORM

Name

Practicum Location

Cocperating Administrator

University Supervisor

This instrument is designed to assess the achievement by the student of the

competencies listed in Section 7.04 (47) of the 1979 edition of the
Massachusetts Board of Education's "Regulations for the Certification of
Educational Personnel." Students are expected to utilize this form for

' self-evaluation leading to professional improvement; the university super-

visor and cooperating administrator will use it to record their estimate of
the student's professional competence.

Rating Scale: 5 - demonstrates a high degree of competence
4.~ performing competently '

3 - an adequate beginning

2 - experiencing difficulty.

1l - not eVident

,‘,

Standard I: The effective«di;ector or superviser knows:

Y
W
s

; 5
- b .

1, theories of curriculum deSign and evalu-
ation N -,
2. theories and techniques of superViSion'
. and evaluation of personnel -
3. organizational characteristics of schools
and strategies for institutional change -

and in-service education
5. .sociology and philosophy of
education . .
6. recent research in methods of teaching } I
and learning E '

- 133
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Standard II: The effective administrator communicates clearly and S

appropriately. To meet this standard, the candidate will demonstrate
that he or she: : .

1. presents instructional goals and policies : .

: effectively to teachers, students, par- , T
ents, and the community ) '

2. presents the needs and concerns of
teachers and students to other adminis-
trators and to the community

Standard III: The effective administrator sets gnals, establishes priorities,
allocates resources and facilitates the instructional. process in response to' -

the needs of learners, teachers, and the community. To meet this standard,
the candidate will demonstrate that he or she: "

PR

1. analyzes and defines the educational needs

' of students, teachers, and the community

2. plans and implements programs responsive
to those needs '

3. allocates resources equitably and effi-
ciently

4. encourages staff and community initiative and

" involvement in the development of instructional
programs - :

‘Standard IV: The effective administrator uses the ;ésults of wvarious

evaluative procedures to assess the effectiveness of programs and personnel.
To meet this standard, the candidate will demonstrate that he or she:

5 4 3 2 1

1. selects, uses, and interprets appropriate
evaluation techniques and instruments

2. uses the results of evaluation to improve
programs and the performance of personnel

3. supervises staff in an equitable, open,
and constructive manner

4. evaluates his or her own role, behavior
and performance
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Standard V: The effective administrator deals in an equitable, sensitive °

and résponsive manner with students, teachers, parents, and the community.
To meet this standard, the candidate will demonstrate that he or she:

-
~

5 4 3 2 1l

1. actively promotes the principles of a .
democratic society L ot

2. fosters a school environment favorable
to openness. of inquiry and devoid of
ridicule ,

3. accepts and respects individual and : '

‘ group differences in values, religion,
race, language, and social background

Special strengths of student:

135
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Suggestions for improvement:

22

Grade for Practicum:

University Supervisor

Date'

Cooperating Admiﬁistratdr '

Date
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suffolk University- )
Department of Education .

" SCHOOL PRINCIPAL PROGRAM
PRACTICUM IN ADMINISTRATION EVALUATION FORM

Name

' Practicum Location -

Cooperating Administrator : -

University Supervisor : S o

This insfrumenttis designed to assess the achievement by the student of the

- competencies listed in Section 7.04 (48) of the 1979 edition of the Massachu-

setts Board of Education's “Regulations for the Certification of Educational
Personnel." Students are expected to utilize this form for self-evaluation
.leading to professional improvement- the university supervisor and co-
operating administrator will use 1t to record thelr estlmate of . the student's
professional competence.

Y
-

ﬁating scale: 5 - demonstrates a high deéreebof competence‘
4 - performing competently

3—-.an-adequate-.beginning

2 - experiencing difficulty
oo 1 =~ not evident e

'Standard I: The effective principal knows:

1. theories of curriculum design and
evaluation -t _

2. theories and techniques of supervision

. and evaluation of personnel =~

3. school law, budgetlng, plant -

management
4. human relations and community'
education _ , i
5. ‘sociology and ph110=ophy of _ : KR .
education : '

6. organizational characterlstlcs of schools . - T T
and strategies for institutional change




Standard IX: The effeqtive administratoxr communicates clearly and

appropriately.
he or she:

24

To meet this standard, the candidate will demonstrate that

 presents instructional goals®and policies

effectively to teachers,: students, par- -
ents, and the community

presents the needs and concerns of -
teachers and students to other adminis- : Coee e
trators and to the community '

Standard III: The effective administrator sets goals, establishes

in response to the needs of learners, teachers, and the community.
meet this standard the candidate will demonstrate that he or she:.

4.

5.

Standard IV.

. _., i _}i'A. : 5 a:4“‘ 3'. o

To

" priorities, allocates resources and facilitates the instructional process

anaiyzesAand.definesvthe educational
needs of students, teachers, and the
community

plans and implements programs responslve
to those needs

allocates resources equitably and’
efficiently

encourages staff and community initiative
and_involvement. in the development of

instructional. programs s

coordinates related aspects of instruc- T
tional'programs

The effective administrator. uses, the results of various .

‘evaluative ‘procedures to assess the .effectiveness of ' programs and personnel.
To meet this standard, the candidate w1ll.demonstrate that he or she:

'selects,luses, and interprets approprlate

/

5 4 3 2

" evaluation techniques and 1nstruments

uses the results of evaluation to 1mprove
programs and the ‘performance of personnel

supervises staff in an equitable, open
and constructive manner

evaluates his or her own role, behav1or
and performance




Standard V: The effective administrator deals in an equitable, sensitive
and responsive manner with students, teachers, parents, and the community.
To meet this standard, the candidate will demonstrate that he or she:

5 . 4 3 2 1

1. actively promotestthe principles of a

: democratic society - : -

2. fosters a school environment favorable ‘
to openness of inquiry and devoid of
ridicule :

3. accepts and respects individual and

* group differences in values, religion,

race, language, and social background

Special strepgtﬁs of student:

135
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Suggestions for improvement:

Y
Grade for Practicum: N
University'Supervisor ' ‘ Cooperating Administrator
Date . ' : Date

Q H. | _ U . -140

N



SUFFOLK UNIVERSITY

ADMINISTRATION AND SUPERVISION PROGRAMS
'3 - QUESTIONNAIRE FOR COOPERATING ADMINISTRATORS

©

Name:

s.chool. ’ N ’ ’ . -

Please ldentlfy the areas in which you thlnk your Suffolk Unlver51ty
administration tralnee was well prepared-

Please identify the ‘areas in which you. think your Suffolk University
administration trainee was not well prepared° c

Please make additional comments and suggestions as appropriate:

Y

Please return to: Dr.. Joseph M. McCarthy, Director

: B Administration & Superv1510n Programs’
Ssuffolk University '
Beacon ‘Hill, Boston, MA - 02114

27
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STUDENT COURSE EVALUATIONS***SPRING/SUMMER 1980***'I‘ALLY SHEET
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STUDENT COURSE EVALUATIONS#»# 5PEom 196 ®*TALLY SHEET
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o PlasiieSdd, | gmm | ale | 3z | a9k t6/o
£.50 (/Z.Q-JWL.'P gmm | sils | ain | sofo 3¢/
TOTAL -
.COufsa N | Instr. Specialy Ingtr.» Subﬂect Te*xt_
32 Zunshe Copozn, /Lﬁf _ ;/'3/; .37 3,7 373
7'(.? /LM’ e« Jvad. | T | /0 [ s.o g s 40
5.30 <. VLC\ZHL. Tmata-| z¢/o . $.0 Y. 3 Y5
F L0 Plaw, —Svad, \Tﬂﬂ/‘d‘ ‘7/01 ’ 6.0 -l zs ,?-:5_‘
Fo5o Leadeashiye | Tt 2ofi Tl s <3 3,0
TOTAL/AVERAGE
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. summagx' )

This que§tionhaire survey, conducted between'Novéﬁber 1979lahd
Eafcﬁhl980, elicited resp§nses‘from all but oﬁe of the program graduates.
‘ALl respondénts aﬁe.cﬁrrently wofkiﬂg in education{ with a total of 24%
having changed jobs since exiting\from the program, 2% having turned ﬁown -
job offers, and another 22% having added administrative duties to the job'
they held.while in thé progfam. Participation in the program hasithus had
an obviously measurable effect on thevjob status of 48% of graduates in
the space of four yéars. The practicum project had a practical imgact upon
the responaent's schqolfor'system"acéording to 86% ofiéhe réspondents. In
‘ a:few.easeé;'respondents were referring to.the impact on the school or. -
system of the upgrading of~tﬁ;ir own skills, but qost referred .to a concrete
gtructufal or Programmatic benéfit. Ail respondenté commented very favorably
upon the'impact the program had upon them,'some.fromﬂthe viewpointléf
ctedenfialing;*increments, etc., ﬁut most f£rom the standp§;qti9§‘§he

positive difference in their skills and attitudes. Requests for sﬁggestions
as to program modifications elicited a variety of comments. In general,

respondents aid not want major éhénges made in the prdgram, but were able

-to ‘advance some.bossible changes dealing with addiﬁional subject matters to

explore and ways of handling specific courses. The responses to the

questionnaire as a whole indicated an impressive degree of satisfaction

~

with the progrém as it has been thus far implemented.




SUMMARY OF ACTION ON CHANGES SUGGESTED BY ALUMNI

Cate -ory I.: ArFimg courses or sub ject matter

=rorseswibizmt recommended * action

sudge—=z |

-5 e

évaluation techniques (2)

~supervis’ion_(Z)

discipline (2)

grantsmanshib

RIF

scheduling

communication

school law

Chapter 766

career development

~‘collective bargaining

8.43 already on lines 8.41 already
deals with.-budgeting; added to
6.30 a field trip to ‘Duxbury School
System for briefing on installation
of PPBS; added 8.40, which will -
cover PPBS) 8.56 will emphasize
program budgeting. .

6.22 and 6.32 added; 7. 18 altered
to emphasize’ evaluation; 8.40
added. 3

6.32 added; supervision section of
8.30 expanded; additional reference
to supervision ‘in 8.50; 8.54 added.’

6.29 on line; will expand discipline'
coverage in 7.40 and 7.41. ‘

8.56 on line already; outline in-
formation in 7,18.

added 8.54.

added reference to schedullng in

8.30; added 8.40 (including ass1gned
‘work in scheduling).. ..

8. 60 already on linej emphasize
communication behav1ors in 6.32
ang 8. :30.

8.10 already on line; student rights
covered also in 6.29. :

5.70 available to admlnlstratlon )
students. ' Material on ?66 in 8.30
6.41, 8.10.

Covered in 8.30; panel of outsidersj
will be added to the coverage

8.55 already on line
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Category II: Ghangestin field base: " 7 ‘

recommendation action

-site . visits .in courses provision for site visits made
V - ,in 8.30' 80“’1. 7040' 7.’"’1-

more guest 1e¢turers ' Frovision made in 8.30, 8.41.
more emphasis on journals use of journals covered in 7.18;
: T . extensive readings from recent
material in journals in 6.60,
7.18, 8.30' 040" 80500
Category III: Changes in Practicum:

recommendation ) action

room for different activities rules changed so as to comply
' with State standards; all prac-
ticum activities defined by
competencies in standards
school/university interaction provision made for three meetings
. o " .of university supervisor and
cooperating administrator, with
agreement of both necessary for
grade; practicum handbook to help
‘brief cooperating administrators;
vouchers for cooperating adminis-
trators; survey of former cooper-
ating administrators for practicum
suggestions. -

®

~ Category IV: Others:

recommendations : action

.1imit number in program - none

involve grads in career .
. development advising panel of grads in career develop-
' : ment portion of 8.30; plans under-
way to obtain PDK Chapter and/or
program alumni group
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S #
ADMINISTRATION & SUPERVISION PROGRAM ADVISORY COMMITTEE

Antonette DiLoretto, D.Ed.

-Chair, Business Education Department
Arlington High School

Arlington, MA

Sidney Holloway, MM.Ed.
Assistant Field Administrator
504 Demonstration Project
Boston School Department

" Boston, MA ’

Hugh Johnson, M.Ed.

Assistant Principal

Alvernia High School
Hudson, NH

Richard D. Pavao, M.E4.
Bilingual Program Director
Fall River Public Schools

Fall River, MA - e S e e e

Harry Pickering, M.Ed.
Principal

Hunt School
Bridgewater, MA

Carol ann Pilarski, Ph.D. (Cand.)
.Assistant Principal )
Lexington Jr. H&gh School
Lexington, MA ‘

Seldon Whitaker, D.EQ.
Superintendent of Schools
- Duxbury Public Schools
* Duxbury, MA :




v

- ¥y e A
. H

-7 . T'INSTRUCTIONAL RESOURCES LIST - . .~ .

. . . N . N - : -
- - * .o
. N . . .
L
. .
s &
g . -
I
-~ e e h - o
<




ADMINISTRATION & SUPERVISION PROGRAM

INSTRUCTIONAL RESOURCES LIST

Audiotapes:
Audiotapes:

A Matter of Genes - Arthur Jensen & Dwight McDonald
Classroom Tactics - Bruno Bettleheim
- The Conditioned Scholar - B.F. Skinner
Condition of Schooling Today - John Goodlad & Ralph Tyler
Curriculum Development & The Tyler Rationale - John Goodlad & Ralph Tyler
Ecstasy in Education - George Leonard
Education: For What and For Whom? - Robert M. Hutchins & Hyman Rickover
Future Directions in Education - John Goodlad & Ralph Tyler
How to Forecast Enrollments - Edwin- MacBeth
How to Use TA Concepts - Ronald Owston
Interview with B.F. Skinner - Harvey Wheeler
Leaders on Leadership (3 tapes) - Committee on Educational :lLeadership
Nobody's Perfect - Open University - ‘
On Education - Robert M. Hutchins
The .Prospects for a Learning Society = Robert M Hutchlns
Ready for Anything - Robert M. Hutchins
Research Ideology -~ Open University
Robert Maynard Hutchins ~ Frederick Mayer :
Rogers-Skinner Dialogues (6 tapes) - Carl Rogers & B.F. Skinner
School Organization and Reform - John Goodlad & Ralph Tyler
Skinner on Skinnerism = B.F. Sklnner'
Skinnerism at Work - Vitali Rozynko
Why Quantify? - Open University

Bulletins:

Best of ERIC _
Educational Research Service Bulletin
Nation's '‘Schools Report

The School Administrator -

__NSelected.U.S.uGovernment_Eublicationslmm“W."wwemmvaMmemun

‘Computer Interaction:

“CriticalmIncidehtswinNEducation T '”:,i' o R
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